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About Heifer Ecuador
Heifer Ecuador is an Ecuadorian nongovernmental
organization
for
rural
development, related to Heifer International.
Heifer International has worked in Ecuador
since 1954 supporting indigenous and other
rural organizations in programs and initiatives
geared toward sustainable development with an
integrated, participatory approach.

Mission of Heifer Internacional
To work in community to contribute to reducing
hunger and poverty, caring for the Earth.
Heifer Ecuador assumes the mission of Heifer International, and links it to the goals of food sovereignty.
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The vision of Heifer International is a world
of communities living together in peace and
equitably sharing the resources of a healthy
planet.

Heifer-Ecuador Has developed diverse
capacities in its multi-disciplinary, pluriethnic team, to become a strong program,
linked with and supporting rural
organizations in the quest to transform
this society to make it more equitable and
with social justice.

Since its creation in 1993, Heifer
Ecuador has promoted agroecology as
its proposal to enhance small farming
families’ production process, caring for
their health, the environment, within
a framework of food sovereignty,
guaranteeing the cultural practices and
the identity of zones and the country.
Over these 21 years’ experience we
have worked nationwide in over a
hundred projects with 100 montubio
(Coastal villager), Afro-Ecuadorian,
and rural-indigenous organizations
and 25,000 families. We have worked
with all national indigenous / rural
organizations in Ecuador; with the
country’s most important second-tier
provincial organizations and community
organizations and regional organizations.
All the projects we have supported
and implemented have a component of
agroecology, education and technical
assistance.

Our systematic training initiatives
and projects on agroecology include the
National Agroeocology School, which is
systemic non-formal training combining
theory and practice to train trainers.
Since these Schools began in 2008,
two graduating classes have included
students from every one of the country’s
national indigenous and other rural and
mangrove peoples’ organizations.

We have advised the Agrarian
Revolution Schools by the Ministry of
Agriculture and Livestock (MAGAP)
on contents and methodologies to
incorporate the agroecology module
in training for their own national and
provincial trainers.
We coordinate and prepare materials
in the Training on Agroecology,
backstopping the provincial teams in 5
provinces. In 78 months, 25,000 families
have been involved in 24 provinces.

The Regional Agroecology School of
the Northern Highlands (Pichincha)
operated from 2008 to 2012, graduating
three classes of agroecology students:
small farming families belonging to
seven second-tier organizations from
Cayambe and Pedro Moncayo cantons.
In this process, Heifer Ecuador has
consolidated collaboration with the
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Salesian
Polytechnic
University,
the Amautay Wasi Indigenous
University, and with the leadership
of the seven participating secondtier organizations. This has included
applied research to find biological
solutions for crop pest and disease
problems, by combining academic
knowledge, with rural people’s own
ancestral know-how. This process has
produced educational materials and
videos.
Since 2009, three educational processes on agroecology have addressed
the second-tier organizations in the
cantons of Cayambe and Pedro Moncayo, with the Local Agroecology Schools
in the Northern Highlands. Here the
Regional School methodology was
adapted to the particular conditions of
each organization, encouraging more
women and youth to participate.
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Agroecology training schools in the
Central Highlands have involved rural
people in the provinces of Cotopaxi,
Tungurahua and Chimborazo. They
have trained 65 graduates, from six
indigenous / rural organizations. This
process started in 2007.

Agroecology training schools in Loja
from 2009 to 2011 have been promoted
by the Unified Federation of Rural
and Grassroots Organizations of the
South (FUPOCPS). This agroecological
training included 25 leaders delegated
from five second-tier organizations.
Heifer was the national coordinator
of the Latin American Agroecological Movement (MAELA) in Ecuador
(2005-2006), and the Agrarian Collective in 2012.

We have worked together with our
rural partner organizations on the
document: Food Sovereignty: Agroecology and Agrobiodiversity. Public policy
proposal for the National Constitutional Assembly. This document was one
of the inputs leading to incorporation
of this topic by the National Assembly
in Ecuador’s 2008 Constitution.
We have taken part in Rural Oversight Mechanisms (civil society –MAGAP alliance to work on new public
policies for Ecuador’s agrarian sector). In this setting, we have proposed mainstreaming agroecology in the
Ministry’s diverse programs and plans,

and institutionalizing it by creating a National
Agroecology Program and a small farmer training school.

We have advised FENOCIN to prepare their
proposal for the Land Law; the Agro-biodiversity Commission of the Plurinational and
Intercultural Conference on Food Sovereignty to design participatory workshops to prepare the draft and final proposal for the Law
on Agrobiodiversity, Seeds and Agroecological
Development, currently undergoing its first
debate by the National Assembly.

We have also prepared a proposed ordinance and its regulations for the Decentralized
Autonomous Government of the Province of
Pichincha, which recognizes Pichincha as a
Sovereign, Agroecological Province. This was
done through a participatory process in the
eight cantons of Pichincha with small farmers,
with consumers, marketing organizations,
and other stakeholders.
We have also done research on agroecology,
food sovereignty and other topics geared to

strengthen rural livelihoods, such as the study
on the social fabric of Cotopaxi, the dynamics
and prospects of small farming in the Ecuadorian Highlands and Coast, agroecology as a
new paradigm with concrete, real results. We
conducted a study to demonstrate the energy
efficiency of small-scale agroecological farming in Ecuador.
We have produced several publications in
the field of agroecology, systematically summarizing the experiences we have had in our
actions, such as the agroecological schools,
solidary market fairs, and young people returning to agriculture.
We have recovered, through our publications, rural families’ know-how in such topics as keeping seeds, growing foods, community work, and the way that the calendar of
agricultural festivities is related with seeds.
We have also developed a line of publications about public policy advocacy on such
issues as food sovereignty, GMOs, the impact
of trade agreement on rural communities, etc.
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Foreword

1.
Rural families around the world face
major challenges to overcome poverty, while blazing an agrarian trail
toward farmers’ development, facing
the conditions created by the green
revolution and neoliberalism.
The neoliberal policies adopted since the early 1980s in the rural sector
have monopolized means of production and natural resources; de-structured rural economies and the institutional mechanisms protecting
them; while re-structuring the role of
the State (SIPAE, 2007).
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This model has been compounded by
an international problem that Blanca
Rubio calls the global food-agriculture phase (Rubio, 2004) characterized by: a) using foods as a mechanism for hegemonic competition; b)
food over-production as an element
of control over international pricing;
c) domination by transnational foodagriculture companies while dis-

Foreword

mantling the systems and programs
supporting food sovereignty (Rubio,
2004).

However, small family farming remains the food source for over 70%
of the world’s population. Small-scale
indigenous and other farmers, totaling approximately 3 billion people
worldwide — rural and urban, fishers
and herders — not only feed most of
the planet’s population, but raise and
conserve global biodiversity. The industrial chain of food production, by
contrast, uses 70% of the agricultural
resources to product only 30% of global food supply.
Accordingly, the rural families who
uphold food sovereignty face the privatization of land, seeds and water,
which resources have been systematically turned over to agroindustry,
while subjecting them to integration
into production systems dominated
by agroindustry, by implementing

technology packages, controlling markets and access to credit, and structuring
production chains whereby small farmers
work directly to supply raw material for
food-agriculture companies.

Subject to this model, rural families are
conditioned by a series of situations that
drive them into impoverishment and
make it impossible for them to access development: salaries lower than what their
labor is worth; increasingly precarious
working conditions; under-payment for
their produce; extraction of a surplus by
price-fixing; imposing usurious interest
rates on loans; clientary control based
on workplace domination; among many
others.
This process not only erodes rural people’s
quality of life but also affect their health,
identity, fracturing organizations and
their cultural traditions, and making food
sovereignty impossible.

Further, the beneficiaries of this type of
food-agriculture model both locally and
internationally are the companies that
have control over markets, inputs and
knowledge. For example, in Ecuador three
companies concentrate 90% of the corn,
rice and soy market: Agripac, Ecuaquímica and Pronaca. In vegetables, Agripac
accounts for 25%, Ecuaquímica 10% and
Pronaca 5% (León and Yumbla, 2010).
Worldwide, the 2013 report by the ETC
Group, which has monitored the concentration of power by food and agriculture corporations for over three decades,
shows that the same six multinational
firms (Monsanto, DuPont, Syngenta, Bayer, Dow, and BASF) control 75% of all
private-sector research about agriculture; 60% of the commercial seed market;
(100% of the GMO seed market) and 76%
of global sales of agrochemicals.
Via Campesina1, the foremost international movement of rural peoples, has stated
that “we can never achieve food sovereig-
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Foreword

nty if agriculture depends on inputs
controlled by corporations, if the impacts of technology destroy Mother
Earth, if we do not confront food and
land commoditization and speculation, and if we do not achieve a better
livelihood for those persons who provide healthful, affordable foods to the
community”2.
Therefore, a growing movement of
farmers, indigenous peoples, gatherers, herders and fishers, along with
NGOs and academicians, is proposing
agroecology as a technological, economic, ecological and social way to
address the array of situations that
condition rural peoples’ well-being
and the food sovereignty of all humankind.

Thus the need to disseminate, in this
document, the way that rural organizations in Ecuador, with Heifer’s

National Agroecology Schools (ENAs)
have been created and developed as a
collective experience involving multiple stakeholders, focusing on national
rural organizations meeting for this
common educational purpose.
Their experience with two graduating classes beginning in 2009 is presented as an innovative, illustrative
example posing the possibility and
obligation to build dialogue, collective construction of knowledge and
generation of proposals by rural peoples.

Via Campesina is an international movement that coordinates rural organizations, small and
medium producers, rural women, indigenous communities, migrant farm workers, youth and
landless day laborers; a coalition of 148 organizations around 69 countries who defend sustainable family farming. This coalition launched the concept of food sovereignty as peoples’
right to design their own agricultural policies and to produce foods locally.
2
Declaration of Surín about agroecology and small-farmers’ seeds (2012).
1
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support, have been able to orient the
tools that enable them to face this
reality, through National Agroecology Schools (ENAs): a meeting-point
for collective growth and practice of
transformative knowledge, seeking
to promote the transition of rural
communities toward agroecology.

The most outstanding results of the
School, highlighted throughout this document, are to have created great capacity
among learners to play leadership roles
in a range of functions or modalities of
rural life and actions. Learners also demonstrate powerful leadership because
they understand their reality better; this
understanding has been organized, systematically summarized and enhanced by
their ENA studies and practices.
From all these educational dynamics we
have extracted a number of lessons that
we deem fundamental, to portray the unique features that have made this School
an outstanding experience for Ecuador
and in fact regionally.

This document is an exercise in accountability for this experience, considering
the setting in which the entire process unfolded, in addition to the conceptual definitions that were incorporated as useful
tools to work with small farmers and their
organizations.
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Introduction

2.

Introduction

Defining agroecology is no easy task.
Nevertheless, the rural organizations
comprising Via Campesina have stated that “there are many names for
agroecological agriculture all over the
world (…)
Such as agroecology, organic agriculture, natural agriculture, sustainable
agriculture with low external inputs,
etc. [What is fundamental is] to specify the ecological, social and political
principles that the movement defends,
[which are] based on recovering traditional small-farmer agriculture
methods, innovation with new ecological practices, control over and defense of territories and seeds, as well as
social and gender equality.”3
Miguel Altieri’s definition of agroecology is “a science proposing a new
scientific paradigm to develop agriculture, based not only on the elements of
modern science, but also on what we
call ethno-science, i.e., farmers’ own
knowledge.” Agroecology implies, the3

- 14 -

4

refore, not only transforming practices, concrete working technology, the
relationship with the Earth and with
her products, but genuinely changing
the scientific paradigm.
There being no single definition of
agroecology, in 2010 Heifer Ecuador
made an effort to systematically summarize the situation of agroecological
family farming in Ecuador and conceptual debates about this approach .
The central ideas from this work make
it possible to organize a conceptual
and methodological framework for
agroecology.

This summary of how the agroecological approach has been implemented,
promoted on the basis of rural/indigenous organizations’ initiatives and
practices in Ecuador, seeks to reinforce alternatives to the agroindustrial
production model that is jeopardizing
their rural family livelihoods, and to
guarantee healthful produce for their
families, ensuring the diversity of

Íbidem
“La agricultura familiar campesina en el Ecuador” (Heifer, 2010)

small family farming systems, addressing the
deterioration of soils and production conditions, improving household income, creating
alternative proposals and marketing products
(Heifer, 2010).

This assumes, as the framework orienting
Heifer’s work, the proposal of food sovereignty, reflected upon and generated by farming
families as an alternative to a model that is
excluding them. Heifer also turns to food sovereignty to guarantee adequate access to
secure supply of good-quality food that is culturally appropriate for families and communities (Heifer, 2010).
This document specifies that agroecology is a
proposal that goes beyond certain practices a
specific land area, because there is some confusion when a diversified area of the farm or a
production area not using pesticides is called
“agroecological”.

Agroecology takes, as its unit of analysis, the
entire farm and all its technical and social dimensions involved in production, as well as
all its interactions, differentiating its “levels of
transition” (deliberate transformations driven
by each family over time and space, applying
the principles of agroecology) (Heifer, 2010).
Further, productive strategies (such as ecological altitude levels, designing climatic zones,
etc.) have been oriented toward a kind of use
and management involving social relationships and cultural practices, so the entire space and dimensions must be considered, along
with the community and the territory as a
whole. Otherwise, there can be no thorough
understanding of agroecology5 (ENA, 2012).
From this perspective, a small family farm is
the basic unit to address the capitalist processes disintegrating agriculture. However,
the summation of agroecological farms acting
separately is not a sufficient response, becau5

“Guía para el Diálogo de Saberes” (ENA, 2012).
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Introducction

se there are other dimensions beyond
their control, such as trade, water, climate, environmental deterioration,
political and economic power, which
are beyond the farm-family, and call
- 16 -

for connections with the community,
the federation, and the government. It
would be best to think about several
levels of connection: territorial, social,
cultural, and economic (Heifer, 2010).

In summary, the Ecuadorian Agroecology Coordinating
Office has stated that:

“Agroecology is a new concept based on an old
way of relating with Nature and her products, recovering the protagonist’s role of human beings, farmers, families and communities. It is an approach dynamically
tapping ancestral knowledge and favoring participatory
research to manage agroecosystems efficiently and sustainably and generating a philosophy for harmonious
coexistence with Nature. It is the only way to achieve
food sovereignty by public control over food production,
distribution and consumption. Agroecology questions
the market thinking of capitalist economics and its consumerist approach and destruction of Nature; and its
thought and action are committed to building alternatives for the life and development of peoples and society
at large” (CEA, 2007).
- 17 -

3.

Designing the

National
Agroecology School
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3.1.
ature of the
National
Agroecology
School project

N

The quest to blaze an agrarian trail for small
farms, the vision of Heifer Ecuador and of
the organizations involved in the ENA, aims
to transform conventional agriculture into
agroecology that is collectively constructed
and managed by communities, developed
participatorily as a technical and pedagogical
agroecology project called the National
Agroecology School (ENA).
The ENA project started by analyzing small
farming families’ needs to cope with the
challenge of achieving agrarian development

Food production to support the family, minus spending on inputs that use up potential earnings,
a technological proposal hear their own knowledge and their investment capacities, and with the
opportunity to improve productivity.
6
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to improve their living conditions and
resilience6. For this challenge, agroecology
generates technical, economic, social and
organizational answers.
The ENA strategy is to build the capacities of
replicating agents within the rural population
to promote agroecological to address the
specific needs of each region and community,
recognizing their cultural, ecological and
economic characteristics, so they can be
sustainable over time and not dependent
on unending funding from development
cooperation.

From this perspective, the ENA is oriented
toward strengthening the work of rural,
indigenous, Afro communities, mangrove
peoples and fishers’ organizations in Ecuador,
and to position the topics of agroecology
and food sovereignty in society, by training
replicating agents (technicians and educators)
in agroecology who can pursue, effectively
and committedly, the productive and social
transformation of their communities.

The project brings together the contributions
and experiences of other educational
processes in Ecuador and Latin America
and the recommendations and suggestions
of the different national, regional and local
organizations who discussed and helped
construct the proposal.
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3.2.

Process of participatory,

intercultural construction,
gathering cumulative
experience

3.2.1 Starting with our own experience
The Andean Agroecology Meeting in 2004,
where the country programs of Ecuador,
Peru and Bolivia and their partners shared
initial systematic analyses of their efforts in
agroecology, yielded further lessons learned
and a number of recommendations for this
work. The most important issues for this
analysis include:
•
•

Capacity-building for Heifer staff, partners
and participants.
Solutions suited to the local context:
standardizing and systematically analyzing
practices to share and replicate them;
capacity-building for personnel.

Next, a number of national meetings to reflect
in-house with the whole Heifer team produced
a summary document to orient strategies
for adequately promoting the agroecological
approach, including:
- 22 -

•

Building local capacities of organizations
through systematic, holistic agroecological
training.

•
•

Promoting the agroecological approach
as a construct to continually reinforce
people’s decision to remain in the country,
living as small farmers.
Continuing
to
build
a
common
understanding
of
agroecology,
its
approaches and principles.

The agroecological assessment by Miguel
Altieri, while evaluating the Country Program
(2006), underscored, among other important
orientations, the need to generate a clear
concept and consensus about agroecology;
the need to reinforce the team’s technical
support for organizations; and, above all,
address institutional weakness in generating
sustained training and research.

3.2.2 Beginning with an idea
The proposal to create the ENA arose from a
Heifer initiative with its partner organizations.
Heifer initially played the role of coordinating
different stakeholders for a dialogue to identify the farmer movement’s needs in order to
promote and develop agroecology in Ecuador.
For the ENA to be an outgrowth of a collective
agreement, with the rural organizations
feeling ownership, the following aspects were
addressed:

1. Constructing the proposal, publicly
discussing it, and analyzing it at the national,
regional and local levels; incorporating
suggestions, critiques and contributions.
2. Constructing Collective Leadership with
representatives from rural organizations,
to build shared meanings and intentions
together.

In this initial process, the capacity of Heifer in
Ecuador to foster dialogue with organizations

of different aims and approaches, and their
legitimacy to gather stakeholders to construct
a collective proposal focusing on building
agroecology, was essential.
This first stage brought together diverse
organizations from different sectors that have
agendas involving agroecology (indigenous,
farmer, mangrove gathering peoples, etc.)7 as
well as representatives of more local, smaller,
but successful processes8. However, the effort
was not limited to this sphere, but also invited
academic institutions, NGOs, researchers, and
others to take part in the discussions.

Here it was essential to effectively analyze
systematically the demands and contributions
brought to the table by the different players in
this initial dialogue and consultation, in order
to identify the most powerful driving ideas
and agreements.

Among other organizatrions:
ECUARUNARI
Confederación Kichwa del Ecuador
FENOCIN
Confederación Nacional de Organizaciones Campesinas, Indígenas y Negras
CNC-EA
Coordinadora Nacional Campesina-Eloy Alfaro
CONFEUNASSC Confederación Unica de Afiliados al Seguro Social Campesino
CCONDEM
Corporación Nacional para la Defensa del Ecosistema Manglar
CEA:
Coordinadora Ecuatoriana de Agroecología
UNOPAC
Federación de Organizaciones Populares de Ayora
FENACLE
Federación Nacional de Campesinos Libres del Ecuador
8
Red Agroecológica de Loja, UNOPAC, Red Agroecológica del Austro, etc.
7
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3.2.3 Identifying needs
The national, regional and local public
discussion and analysis concentrated on
assessing needs at two levels:
a) Agroecology in Ecuador

For over a decade, we have been promoting the
agroecological approach in Ecuador. Although
a large number of families, especially in the
Highlands and on the Coast of Ecuador, mass
application and appropriation faces a huge
challenge from the powerful imposition of the
green revolution, which is viewed as the most
natural and “effective” form of agriculture.
This imposition has been backed by government
policies, development cooperation projects,
institutional training through universities,
and symbolic immersion by sustained mass
media swamping.

- 24 -

In this context, for small farmers to reconvert
from this model toward an agroecological
model requires sustained research and re–

learning, including the curbing or reversal of
the ecological damages caused. Therefore, this
called for multiple, varied modes of education
and training.
One constraint on existing agroecological
experiences is that they concentrate on
household practice, seldom attaining
community action. Further, sustainability and
possibilities for growth in some cases depend
on the presence of supporting institutions.
b) Status of education in rural organizations –
emphasis on agroecology

The educational issues identified among
partner organizations include the lack of
systematic educational efforts. At the most,
there are workshops on situational topics.
Educational activity is sporadic.
Rural communities have no budget for schools,
there are many illiterate people, and many
families cannot afford to educate their children.

Although bilingual intercultural education
is strongly proposed and demanded by
indigenous organizations, it is currently in
a crisis because the different governments
implement it with colonial approaches,
overlooking the community dimension and
the central nature of agriculture that lie at the
heart of the original proposal. So, bilingual
education repeats the same patterns as
Spanish-language schooling, driving many
students out of their life in the rural sector.

Ecuador has seen significant agroecological
education efforts, most as part of projects
by NGOs, some with universities, but in
general they have not been viewed as
priorities by organizations, and have been
left out of farmers’ and communities’ dayto-day practices. Other cases have lacked
the financial and political backing required
to achieve continuity9. However, some of
these experiences are exemplary, rich and
meaningful, and contributing valuable insights
for the indigenous / rural movement.

UINPI, and particularly its School of Agroecological Science, are an example of this. The courses
offered are systematic and rigorous, and reinforce work in the community. Their great contribution is
developing, as the main target, cultivation of indigenous ancestral knowledge. The great difficulty they
face is that, because of a lack of support, they have had to operate as a private institution and charge
tuition that is hard to afford. Another major obstacle is the lack of sufficient organizational involvement
within CONAIE.
9

Several other courses and educational efforts have used the “Farmer-to-farmer” approach, which has
been very successful throughout Latin America because it promotes sharing of people’s own expertise.
These efforts have contributed greatly and in quite diverse ways to improving people’s farming
conditions. However, they have not been systematic and sustained, or sufficiently widespread, also
because of insufficient support.
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3.2.4 Gather successful, innovative national
and international experiences

An effort was made to analyze the different
experiences in promoting agroecology and
food sovereignty locally and nationally.
This analysis included zonal agroecology
schools by Heifer, especially in the Northern
Highlands; schools by ECUARUNARI; joint
training by member organizations of Via
Campesina (FENOCIN, CNC-EA, CONFEUNASSC
and FENACLE), including internships by
several leaders abroad; and the mandate by
CLOC (Latin American Rural Organization
Coordinating Agency) at their Congress (2010
in Quito) to organize agroecology schools.
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The ENA also tapped different educational
experiences from Latin America, including:
• Agroecological education by the Movement

of Landless Rural Workers (MST);
• The Latin American Agroecology School in
Venezuela, promoted by Via Campesina;
• “Farmer-to-farmer” training programs in
Cuba, among others.
This exchange promoted by Heifer among
technical experts and rural leaders with these
experiences yielded a strategic vision based
on the MST experience in Brazil, assembling
the pedagogy and technical foundations from
these three countries.
The pedagogical and methodological proposal
began with the fraternal contributions of
technical experts from Chile, Brazil and
Mexico, systematically analyzing discussions
with rural organizations and other institutions
of how to address the needs identified.

3.2.5 Building an academic alliance to reinforce
the educational process and research
Starting with the initial consultations, the
farmer organizations and Heifer felt it was
necessary for the school to build alliances with
various national and international institutions
in order to capitalize on their experiences, to
work in coordination and complementation,
for the training and to enhance research.
Linkages with national and international universities were to prove essential to enriching
the School with scholars from other programs,
involving top-level professors.

Very enriching discussions with different
institutions led to the conclusion that the once

closest in approach and Academic-Community
relations would be the Salesian Polytechnic
University.
A
framework
agreement
committed their collaboration and academic
endorsement for this training.
Beyond the evident practical usefulness of this
endorsement, the symbolic strength of formal,
public graduation, with the top authorities
of the University recognizing learners’
achievements, would be important for the
academic and human efforts made by these
farmers to acquire education in order to serve
their communities and organizations.
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3.2.6 Reaching a collective agreement among
organizations to ensure sustainability
Heifer, as the promoting agency, wanted the
indigenous / rural organizations to make the
National Agroecology School their own, with
the different NGOs and other institutions
participating as technical, pedagogical and
economic support. So, the rural organizations
were invited to become active partners in the
new School. From the outset, the idea was for
the organizations to manage this educational
effort as soon as possible.
Those who accepted the challenge include their national sectorial representatives
and experience in agroecology education:
FENOCIN, CONFEUNASSC-CNC, ECUARUNARI; C-CONDEM; CNC-EA, and the Northern
Highlands Collective – they became the Collective Leadership of the ENA. Heifer would take
part during this period as an honorary partner
of the Collective Leadership to bolster technical support while consolidating, in a respectful
relationship with these organizations.

Addressing the shared need to create the
National Agroecology School, the leaders
promised to overcome their disagreements
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regarding different policy issues, in order
to build a dialogue centering on the specific
proposal, Agroecology,

strengthened by each organization’s input.
The emphasis by FENOCIN and CNC was on
agrarian production; ECUARUNARI stressed
ethnic, territorial issues; C-CONDEM focused
on seaside and mangrove peoples; and CLOC
focused on food sovereignty, among others10.
This commitment held firm, adequately
ensuring the School’s success. This called for
major efforts, because the nation’s politics
tended to split national organizations apart,
although this was always less locally, among
first- and second-tier organizations. For these
reasons, ENA had to avoid “official positions”
and public statements regarding national
issues. The School brought organizations
together, without forming a new organization.
The organizations and Heifer formalized the
ENA’s existence by signing a collective base
agreement (see attachments), internally
consulted with the organizations, so they

Los que las organizaciones tenían discrepancias, debían ser debatidos con respeto a la independencia
y posiciones de cada una de las organizaciones, considerando que parte de esos temas, como el debate
respecto del enfoque de la interculturalidad y plurinacionalidad, tenían en la ENA un nuevo espacio de
trabajo conjunto, mientras que en otros aspectos, como la posición organizativa frente a la coyuntura,
debía considerarse que cada organización tendría su propio posicionamiento.

could appoint their delegates to the ENA’s
Collective Leadership.
The Base Agreement established the School’s
structure and regulations, agreements for
selection of participants, methodological and
other elements.

This agreement helped salve certain tensions
among the organizations and with cooperation
partners, thanks partly to the fact that Heifer

performed as the technical secretariat,
in addition to supporting the Collective
Leadership, striving to get organizations
to make the School their own, rather than
insisting that “he who pays the piper, calls the
tune”.
An institutional structure was established
with three leadership and coordination
bodies: Collective leadership, pedagogical
coordination, and an administrative entity.
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1. The Collective Leadership, with policyrelated responsibilities, comprised one
representative from each participating rural
organization
(ECUARUNARI,
FENOCIN,
CONFEUNASSC, CNC-Eloy Alfaro, Northern
Highlands Collective and C-CONDEM, plus one
representative of Heifer).

2. The Pedagogical Coordination comprised
delegates with experience and expertise in
education within their own organizations. The
Collective Leadership chose one representative
from FENOCIN, one from ECUARUNARI, and
one from Heifer as technical support. The
Pedagogical Coordination was responsible
for pursuing and overseeing pedagogical,
technical and organizational objectives of
the ENA, ensuring the quality of contents
“The idea of the School was for it to be run
by national organizations, but this ran the
risk that, in this scenario of institutional
transition (changes in officers of several DC
organizations) and the political situation
(elections) this might manipulate and erode
the School’s meaning; so the proposal was to
expand the Collective Leadership, involving
members of regional / local organizations
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and directions, continually informing the
Collective Leadership about progress and any
challenges arising.
3. The administrative entity ensured proper
handling of funds, mostly administered by
FENOCIN, which was appointed ENA’s Legal
Representative.
During the School’s implementation, different
organizations participated at different levels
of intensity, and some dropped out. This was
natural, in view of the situations they were
experiencing. Therefore, agreements must
continually be renewed, identifying national
stakeholders that can become part of the ENA
Leadership.

which have been essential in the School and
have expressed interest in wholeheartedly
supporting the School; this proposal seeks
to minimize the impacts that such changes
might have.”
Proceedings of the Collective Leadership
meeting on 20 September 2012

G

4.
oals
and strategy of the
National Agroecology
School
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4.1

Goals

a. Coordinate agroecological education with rural organization by
promoting agroecological education as systematic participation,
critical thinking and transformative action, including pedagogicalmethodological and technical-agroecological elements.

b. Consolidate the societal movements involved, reinforcing their
proposals and visions, through joint construction and positioning of
agroecology and food sovereignty in society.

These objectives were to be pursued under the commitment to
achieving a new society, breaking with exploitation of rural workers
and plundering of Nature, while promoting humanistic, solidary
values underpinning rural ways of life and food sovereignty.
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The way to pursue education that is coherent
with rural organizations’ and Heifer’s
aspirations and aims is to combine:

a) technical and community agroecology
involving transformation of agricultural
concepts and practices, changing the overall
relationships that human beings, especially
rural people, have with Nature, with society,
with their organizations and with other
humans from an ecological perspective;
b) liberating education as a pedagogical
concept and practice that is coherent with the
aspirations of society and human beings;
c) the rural movement to organize people and
take transformational action in society.
Because of all the above, agroecology must
encompass three fundamental themes,
which the School cultivates, encourages and
integrates:

1. Knowledge as a thematic dialogue and
discussion in which knowledge and assessment
are constructed collectively on the basis of
everyone’s experiences and knowledge.

gy
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The Agroecology School combines these three
guiding principles:
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4.2

SCHOOL
Rural Movement Organized
by the communities
2. Technical sharing of resources and abilities,
applied and developed for the community
and to build communal linkages with other
persons and organizations (locally or from
other places).
3.
Collective
management,
because
agroecology must be actively oriented and
constructed, to fundamentally address human
needs rather than market demands or those
of some sector of society estranged from the
rural reality. This gives agroecology a strongly
cultural component that will vary according
to the local culture.
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4.3

Educational

objective

The educational objective is, at the same time,
the learners’ exit profile: ENA trainees must
acquire sufficient skills to become technicians,
educators and replicators of Agroecology.
When they complete their ENA training,
they must have the capacities to intervene
actively in their own reality, reinforcing the
transformation of society, orienting and
promoting an ecological reconstruction of
agriculture and generating social forms of
cooperation for livelihoods and Good Living:
Technicians, because they must master the
technical tools and agroecological practices to
apply and implement in concrete reality.
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Educators, because they must be able to
convey their knowledge, foster participatory
research and collectively create new
knowledge. Their communicational capacities
must be developed to make this possible, so
they can systematically summarize their own
experiences to take their practice to everhigher levels.
Replicators, to shoulder the commitment
to develop and promote agroecology in their
own organizations or communities; willing
to generate innovative agroecology proposals
and experiences to guarantee food sovereignty.
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Learning Method
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A

5.1
groecological
Framework

The agroecological framework distinguishes the
Latin American current from other schools of
agroecology, by working with rural organizations
and non-governmental organizations who have
pursued agroecology with a political and social
dimension.
These dimensions have been enriched by Ecuadorian
indigenous / rural organizations that, thanks to the
Heifer platform and backstopping, incorporated
the cultural dimension, self-reliance, resistance and
concepts of wholeness and a global view.

This framework, again, espouses and implements,
among other things, the theoretical dimensions
of food sovereignty, of respect for diversity of
knowledge in response to the current crisis of human
civilization.
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5.2
ducational
Framework

E

The School’s educational framework is expressly established on the groundwork laid by
Liberation Pedagogy , with Paulo Freire as one
of its main authors.
Education is understood, in general terms,
as relational. Therefore, education may be
authoritarian or liberating.
Authoritarian education is expressed in
terms of conquest, manipulation, division and
cultural invasion, taking liberating education
as the comparison.

Liberating education takes, as its horizon,
the creative transformation of reality,
involving participants as both learners and
teachers. This is the only approach enabling
dialogue among different kinds of knowledge,
promoting equity, solidarity and respect, and
incorporating different kinds of knowledge,
resources, tools, values and attitudes.
- 38 -

In his “Pedagogy of the Oppressed”, Freire
states that:

“In liberating education, no one educates
anyone else, nor does anyone educate
himself or herself; humans educate each
other in communion, working within their
world. Educators are not only those who
teach, because as they teach they also learn
through dialogue with learners, who – while
being taught – also teach. So, both parties are
transformed into stakeholders in growing
together, and the arguments of authority no
longer reign.”
Through liberating education, collective
construction and improvement of reality, all
participants are makers and protagonists of a
shared undertaking. Liberation is understood
as the capacity to take transformative actions
to advocate for rural peoples’ demands and
build the social fabric.

5.2.1 Authoritarian Education
The relationships established in the educational process take one shape when education
is authoritarian or when education is liberating. In experiences of authoritarian education,
teaching centers on the teacher and textbooks.
The professor gives class, depositing information, values and attitudes from the dominant
world and students copy and memorize their
lessons in order to reproduce what they have
memorized.

So, authoritarian education aims to reproduce
structures and practices of oppression and
domination from the prevailing system. Such
education deposits, transmits, and transfers
information, imposing values. The teacher is
always the one doing the educating; learners
are the ones being educated. This way, individuals adapt to a world of exploitation, domination and oppression, situations which seem
“natural”.

Liberating education’s task is for everyone
involved in education to be both teachers
and learners, aiming to creatively transform
reality. Education is done with human beings,
not for them.

rural people to transform their experiences,
feelings, knowledge, values and attitudes
interwoven with dominant ideology and
practices, contributing to developing a critical
perception of reality, strengthening class
consciousness and building capacities for
action oriented toward transforming their
living conditions.

5.2.2 Liberating Education

The context of liberating education is social
reality, in which humans live, and which
they transform through their actions. In
education, the context is analyzed, subjected
to critical reflection, to determine its origin
and historical development. Such education,
particularly agroecological education, enables

Grassroots education has – among its most
important characteristics – two especially
significant ones: dialogue and practice (uniting
action and reflection, thinking and working).
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Liberating education is dialogue-based.
The dialogue between teachers and learners
is not a relationship exclusively between
people, but a relationship between people
in situations, i.e., between people who are
part of a world, of a population group, of a
nationality, of a historical and cultural reality.
In a dialogue, no one educates anyone, no
one educates themselves, but education is an
action and a collective process. So, education

is a coming-together, a dialogue, a setting for
creation and liberation.
The “dialogue” of liberating education will be
expressed in respect for and sincere valuing of
ancestral and traditional knowledge, in a fraternal debate about the strategic and situational aspects of the rural movement.

Practice
An education such as the ENA proposal also
entails ongoing work on the interrelationship
between practice and theory, which we call
“praxis”.
The better human beings know and recognize
the reality in which they are immersed, the
better they understand its issues and more
committed they are to transforming it, as they
critically examine it. Liberating education aims
to get to know reality in order to transform it.
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This is based on searching for socially useful
educational contents and constructing

knowledge based on the social and historical
reality of the communities where learners are
from.
This is why the dialogue among different
kinds of knowledge, as a methodological
concept, breaks free of many common ideas in
education and, particularly, from the practice
of the so-called “ agrarian extension”, which
generally aims to impose one way of thinking,
understanding and action, not rooted in
the actual needs of small farmers and their
specific cultural characteristics, as occurred
during the green revolution.

5.3
edagogical
Methodological
Proposal

P

The proposed educational methodology is
grounded in the understanding in the ENA
about how people learn in the rural world, by
observation and experimentation.

Therefore, the ENA constantly re-creates the
relationship between practice and theory,
encouraging an attitude and skill of research.
This means taking social and historical
reality as the basis for producing knowledge,
developing theoretical contents to make it
possible to understand and investigate the
social, economic, productive and territorial
dynamics of the rural world, so the educational
contents will be socially useful and not
abstractions. This way, we responsively put
rural people’s demand into practice, to “start
with our own reality”.

However, this does not mean that theoretical
contents are less important, only that the
challenge is to organize the curriculum
around understanding and transforming a
concrete reality in its context of rural families’
reality. Further, the ultimate goal of the ENA
is to encourage agroecological transformation
of farming territories where the learners are

from. We understand that this is possible only
insofar as the farmers themselves feel the
need to transform their reality.
Therefore, the ENA’s methodological strategy is that, through dialogue among different
forms of knowledge, learners can understand
and also promote reflection in their communities regarding the reality they live in, so the
community becomes aware of their situation
and decides on actions to transform it.
We call this “consciousness-raising” so
the agroecological approach will not be
authoritarian imposition but a response to
contradictions between the community’s
reality and its collective aspirations.

In this way, the ENA does not just educate
individuals, but “flows” through its learners
toward their communities. This method
developed by the ENA for the dialogue among
different kinds of knowledge is one of its main
methodological innovations.
The indissoluble unity between theory and
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practice, embodies the unity of reflection and
action in education, promoting “transforming
praxis” as Paulo Freire termed it. This
reflection results in transformation.
Therefore, the ENA proposes to replace the
idea of technical assistance with coexistence
with organizational, social, cultural and
class commitments as rural people, so the
tools acquired in the School can multiply
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the agroecology by educating the entire
community and providing technical support
as one of its resources.

The ENA and its learners take action both in
their agroecosystems and in organizational
and advocacy work, in their communities’
day-to-day lives. Again, the profile of ENA
graduates is threefold, focusing on generating
changes in the community:

Multipliers: committed to
the community to promote
agroecological transition,
promoting ecological
reconstruction of agriculture
and social ways of cooperating
in work
Agroecological
transformation
of the community

Technicians: able to provide
creative technological answers
for small farming, to lead
research into local technology
nd knowledge and to apply
external technology as
needed by the community for
agroecology

From this perspective, learning comes to
life through the School and the dialogue
among different kinds of knowledge, with the
community, in three stages:
1. The starting-point is the historical
experience, the origins of learners’ individual
and collective reality and their current
concrete situation, problems, needs and
demands. This makes it possible to identify
and describe what they are familiar with.

Educators: for the entire
community, able to promote
reflection about reality and
discussing the rural people’s
collective aspirations

2. Reflecting on experiences, on what is known,
enables them to identify reasons and causes
for the actual situation. The reflection opens
to include systematic theoretical elements
in order to incorporate the contribution of
different intellectual and professional currents
in this education.
3. Back to experience, to concrete reality with
commitments and action plans to change the
current situation.
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5.3.1 Dialogue among different kinds of
knowledge. Building a community action
research method for agroecology
Dialogue among different kinds of knowledge
with the community is the keystone linking
theory and practice throughout this education.
This is the ENA’s main methodological
innovation.
“Dialogue among different kinds of
knowledge” means not promoting the transfer
of external knowledge into the community.
The idea of this dialogue is that, by acquiring
knowledge and tools to analyze communities’
reality, learners can lead community research,
reflection and learning, backed by the School.
The applicable pedagogical principle is not to
act as if communities were unaware of their
own reality. The task, rather, is to contribute

to researching that reality in greater depth,
putting it in order and providing organized
feedback so the community can reflect on it
and make decisions about how to transform it.

The learners’ analysis of their reality, unfolding
in the ENA, on the basis of their communities’
history, can identify stakeholders, scenarios,
situations and resources systematically,
completely and theoretically-practically, with
the strengths and weaknesses to be resolved.
Dialogue among different kinds of knowledge
has four stages: research, systematic analysis,
public discussion and the collective action
plan.

Research
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Research into the community’s reality of the community has two dimensions: the local territory
and the agro ecosystem, in ecological, economic and social terms, using different community
research tools.

Dialogue among different kinds of knowledge

Research

Territory

Agroecosystem

Ecosystem
Socio-economic relationships
Persons
Production System
Flows

Social and political relationships
Work and cooperation
Matter and energy
Income

- 45 -

Systematic Analysis
The systematic analysis organizes the
information yielded by the research and
reflects on it, on the basis of the criteria of
the community’s desired horizon, values and
foundational beliefs. This analysis teaches us:
• Losses: what has been lost and cannot be
recovered. For example “people who had
their own technology to conserve potatoes
have died and their knowledge cannot be
recovered”.
• Limitations: those factors that must be taken
into account as the community’s ecological,
economic or social constraints. For example
“productivity is limited due to lack of water”.

Systematic
Analysis

Criteria

Principles
and values
Cornerstones

• Potential: the community’s strengths
and motivation to take action. For example
“there is ample variety of ancestral seeds and
knowledge of how to improve them”.

• Contradictions: situations or actions in
the community that oppose the achievement
of their goals. For example “the community
claims to be working toward food sovereignty,
but families have not increased crops for selfsupply but keep buying most of what they eat
at the market”.
On this basis we can identify “generating
topics”, Freire’s approach of finding the issues
that can drive community actions.

ENA; Social Movements;
CLOC – Vía Campesina

Native Worldview
Political
Philosophical
Social Organization
Scientific
Ecology and agroecology

Potential
Limitations
Losses
Contradictions
Generating Topics
Empowerment /
Contradictions
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Public discussion

Public
discussion

and repercussions for rural families’ lives,
collectively identify the stakeholders and
processes that resulted in this situation, etc.

Contradictions
Potentials

Share findings
with the
community

Limitations
Losses

Generating topics

This popularization consists of giving the
community feedback, systematic information
to reflect together, understand its implications

Motivate actions for
change
Acknowledge

Collective Action Plan
This reflection using the generating topics
promotes actions for change. This also leads
to constructing a Collective Action Plan to

Collective
Action Plan

change the community’s reality, both socially
and ecologically.

Transforming
the community
reality

The ENA’s challenge is to provide the necessary
instruments in the different curricular field
to pursue and assist in this education with
communities (theoretical instruction to
inform their analysis, research and systematic
analysis skills, and technical agroecology tools
to enable change actions), while building

Society
Nature

learners’ skills and attitudes to work as change
agents and replicators in their communities.
A series of pedagogical principles are applied
to implement the School and the different
levels of the educational system: The School’s
scheduling, contents and organization.
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5.3.2 Pedagogical Principles

Liberating education must be embodied
throughout this experience. Therefore, the
ENA’s method abides by a series of pedagogical
principles to put this approach into practice.
They are all inter-related.
These principles are explained below:

Learner self-organization and Collective
leadership
We start with the principle that respect
for authority is built through democratic
relationships
and
ethical
coherence.
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Educational experiences are embodies in
the School’s democratic governance and
learners’ self-organization, breaking free of
all practices discriminating on the basis of
gender, age, geographical or ethnic origin.
This means that the School’s learners are
partners throughout decision-making and
governance of School operations, practicing
democratic organization, where females and
males exercise equal rights, overcoming any
exclusion and discrimination.

The Learners’ General Coordination Group,
Study Groups and Work Commissions
(described below in detail) are formed to
organize this self-management.

Dividing Tasks and Planning Time
Learning efficient ways of organizing to
implement tasks and use time effectively
is intimately linked with the ENA’s
success. Therefore, dividing tasks (under
Work Commissions) and planning time
(building a detailed agenda and planning
activities) overcome short-sightedness and
improvisation, building learners’ capacities
to coordinate and integrate community
endeavors.
Conscious Discipline
The principle of conscious discipline
enables learners to make the School’s
coexistence agreements, methodology and
management their own, with a sense of

discipline grounded in their commitment to
collective advancement, and to overcoming
authoritarianism and the idea of following
rules to avoid punishment. This principle
encourages learners’ commitment to their
organizations’ decisions and growth.
Critique and self-criticism – systematic
evaluation
ENA understands that individual and collective
improvement must be profoundly humanistic
and horizontal, meaning a constant critical
evaluation and self-criticism, so everyone can
fraternally analyze our attitudes, actions, and
the School’s operations.

Further, all activities and groupings must
be systematically evaluated to yield lessons
learned. Such evaluation must be planned in
advance.

Itinerancy
A pedagogical principle of the ENA to foster
inter-cultural understanding, cohesion among
organizations, and in-depth learning about the
country’s ecosystems and its diverse realities
and different approaches to agroecology, it
the principle of itinerancy – rotating venues.
ENA modules happen in different places in the
country, in alliance with different grassroots
organizations, so the School can in fact become
part of these organizations.
National and local organizations have made
workplaces available to the School in their
territory while identifying local problems to
learn about.
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This exercise has given learners an overview,
enabling them to identify shared problems
among their own territories and has
mainly built their capacity for local and
regional interaction, so they can apply their
understanding of general structural factors in
any context, as they affect each specific place,
but also what technical / organizational /
educational alternatives to apply in each
context.

Mystical Expression
The joint lessons learned by Via Campesina
contribute “mystical expression” as the
educational joining of creativity, tenderness,
solidarity, beauty and happiness, where
the presence of a people’s culture unfolds
in simple elegance. Here, art, music, body
movement, and text, etc. strive to express
and experience learning sentimentally and
spiritually.
Mystical expression helps perceive hidden
nature, which we cannot conceive through
reason, as Leonardo Boff explains: “Mysticism
is not the boundary of reason, but the
boundlessness of reason”. Grounded in the
faith that change is possible, it yields the
values, feelings and insights that nourish faith.
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5.3.3 Educational Times
The concept of education and the methodology
designed at the School, which also enable dialogue among different kinds of knowledge as
a community, materialize in two interrelated
venues and periods:
• School Time (on-campus)
• Community Time (partly decentralized)
These times contribute to the overall
organization and self-organization by learners
to make sure that educational goals and
objectives are met, pursuant to the intentions
of each module.
Based on the pedagogical principles of Paulo
Freire, ENA methodology works through
these two fundamental, interacting periods11:
School time (seven days, every two months)
and the rest is community time.

With the methodological principle that
education is ongoing as part of life (in life
we learn continually, so the School is no
exception), all phases of the School are time for
learning. So, both school time and community
time are educational, whether at a farm or in
some organizational activity.

School Time

This time is on-campus, at the School venue.
Locations are itinerant, visiting each different
11

See part 7 in this chapter.

community in the different regions of the
country and the different organizations,
for each module. The visit for seven days,
every two months, provides time and space
for study and work done under collective
responsibilities.
School Time is organized into:

Opening Time
The daily time with the entire School
(learners, community supporters, and School
coordinators), to provide motivation for the
day’s activities, information on new issues,
presenting lectures by groups, informing about
the importance of caring for the collective and
strengthening the organization.

During this time, the “mystical expression”
activity revitalizes ancestral practices and
collective values, establishing a connection
between knowledge and feeling, concrete
and abstract, scientific knowledge and other
epistemologies, whether indigenous or from
other peoples who are part of Ecuador.
Class Time
Daily time devoted to studying the curricular
components for each module, according to the
agreed schedule.
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Work Time
Educational actions based on collective
lessons learned and responsibilities organized
according to the requirements of the onsite studies, such as: cleaning classrooms,
dormitories, bathrooms or other areas,
washing the dishes, making coffee, helping
prepare meals, caring for overall well-being.
These activities by Study Groups insist on
breaking free of gender inequities and any
other kind of inequities. The idea is to unlearn and re-learn about solidary, equitable,
participatory teamwork, in all walks of life.

Tasks are distributed in order to break free of
stereotypes and share theoretical knowledge
as well. Mutual, respectful, ongoing
collaboration is constructed in practice and by
example, yielding different relationships.

Responsibilities are distributed at the
beginning of each module and rotated
among all members (including teachers)
during school time. Allocation of tasks and
commissions is part of the responsibilities of
learners’ self-organization.
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“I feel that the ENA is a school to strengthen
us, the rural people, to become more than we
are now”.
“At the beginning it was so hard to travel, the
climate was so cold, but I felt good because my
classmates were dynamic, there was support
from everyone. They told me I am not just a
shellfish gatherer. Now I feel stronger and I
can give a message to the others in my community”.
Testimonials by learners

Time for sharing agroecological
experiences
Time is planned for sharing experiences
systematically analyzed by learners in
agroecological and organizational actions.
Time for written reflection
Specific time to develop the practice of
reflecting by writing in a personal notebook,
analyzing daily experience and the School’s
instruction, with an inner exploration of
oneself, generating openness to broader
analysis of humankind and the universe while
constructing one’s own life and that of society.
This effort is complemented by reading time.
This provides the time to practice the skill of
systematically organizing ideas.

and dialogue-based nature of this education is
at stake. These reading groups have enabled
those who read more fluently to help those
who have more difficulty to understand the
texts and continually encourage them.
The relevance of contents and urge to learn
have enabled all learners to finally improve
their critical reading for meaning, making
them assiduous readers.
Reading Time
To create and enhance the habit of reading,
texts are suggested by the instruction team to
go deeper into the themes studied. Learners
may make summaries, take notes, and present
their conclusions briefly about these texts.
Education in Ecuador has short-changed
reading and writing, and this is worse in
rural areas – and critical among indigenous
communities. Re-learning reading makes
new sense in in the framework of liberating
education.

Reading and writing become a useful, practical,
emancipating tool. However, it is difficult to
develop critical reading among rural people,
because their reading deficits in Ecuador lead
to learning gaps.

Sports and recreation time
Sports and play activities encourage physical
and intellectual fitness, playfulness and
interaction with one’s collective.

Time for Groups and Commissions to Meet
To organize the collective and practice caring
for each other, these meetings involve School
governance, mystical expression, studies and
other School tasks.

Time for Coordinators to Meet
Group coordinators meet for discussion,
planning, evaluation and management of
the School’s instructional activities, with
assistance by a member of the School’s
Pedagogical Coordinating Team.

Therefore, it was particularly important and
valuable to incorporate this specific time
during the school, to enable them all to achieve
sufficient understanding.
Once again, the shared, community, solidary
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Time for Community Interaction
On one day, learners share with the community
hosting the module. The host organization
includes a minga workparty and cultural
activities (a cultural event in the evening).
Also educational, this strengthens identity for
the community and learners.

Community Time

Community time is decentralized, for two
months, so each learner returns to where he
or she lives and works, to continue teaching
and learning, with active involvement in
organizations and communities.

own reality, creating or re-creating, learning,
teaching and reflecting about what they have
learned.
There are two conditions for Community
Time: coordination and interaction with
organizations and communities to continue
the learning; and backstopping by the School.

This time is mentored and advised by a
leader from the local organization to ensure
effectiveness.
This back-home time is organized into:

Reporting time
When back in their places of origin and work,
trainees will report on their training to the
organizations and communities they belong
to or work with.
Advocacy / mobilization time
An important element of liberating education
involves trainees in their organizations’
activities, to help plan events, mobilizations,
fairs and so on.

Community Time is fundamental for learning,
involving theoretical and practical work in
direct relation with learners’ reality, planned by
the School, in coordination with organizations
and communities, when learners return to
their places of origin or work (communities,
organizations).
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On the basis of School Time learning, trainees
pursue research and reflection regarding their

Work time
This time is based on the routine of farm work,
practicing and experimenting with knowledge
constructed in their day-to-day activities.

Study time
This time will complement literature review
and other work for which time was too short
during the on-campus period: research work,
introduction to contents or topics, further
exploration of the suggested literature.

Reading time
This helps create and re-create the habit
of reading, with texts suggested by the
pedagogical team, to complement classroom
time and reinforce a topic.
Exchanges and internship time
This enables trainees to expand their
experience and knowledge and broaden their
perspective on regional diversity and the
lifestyles of rural communities and peoples.
Action-research
This is grounded in establishing a concrete
territory for study and research. These
studies enhance reflection on any difficulties
encountered, defining them (as a line of
research) and intervening to change the
situation insofar as possible.
Systematic analysis of agroecological
experiences
This is one output, in which trainees reflect
critically and systematically on the education
they have taken part in.

Technological research in agroecology
A common thread throughout this education
is research, to address specific technical
issues and take a qualitative leap forward in
agroecological production.

Therefore, community is a major pedagogical
challenge, calling for a plan, and selforganization by learners while present
with the organization and the community
as dialogue-based teachers to contribute to
transforming reality.
All learning during this time is analyzed and
reflected on during the next on-site stage, as
a mechanism to evaluate and provide group
feedback.

With these considerations, this week of work
is planned in great detail regarding what
will be done each day, but with a margin of
flexibility because of the way that each of
these study and work times will be discussed
by participants, enriching the performance of
each activity12.
Attachments give examples of planning a module.

12
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5.3.4 Educational Contents
After adjustments in the curricular grid, the
second graduating class studied the following
modules at the School:

Module 0
This is the introductory module, to internalize
the School’s overall program, understand the
common themes in its political approach,
analyze its pedagogical principles, decide
about how to co-exist during School Time,
and decide how to work during Community
Time.
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Modules 1 to 9
Organized around goals, exit profiles and
thematic subjects: economic sociocultural,
pedagogical, and the relations between
human beings and Nature, i.e., agroecology.

Modules were not labeled, because the topics
are continuous, and each module necessarily
considers progress in previous ones and lays
the groundwork for following modules. This
can be appreciated more clearly by reviewing
the contents of each subject covered during
the nine modules

Contents of the sociocultural economic subject area
MODULE

CONTENTS

1

Introduction to analysis of political economics, to understand
how the small-farmer economy works and its relationship with
the capitalist economy, industry and commerce.
Introduction to analysis of the political economics: Productive
forces, production relationships, mode of production.
Merchandise, usage value and exchange value. How wealth is produced.
Surplus value and exploitation of labor. Difference between cooperation and exploited labor. To appreciate how the extraction of
income from the rural economy works.
Concept of revenue from land and tools to analyze the extraction
of revenue from the rural economy.
Instruments to analyze revenue flows; labor and cooperation, and
energy in rural economies. Learning about small-farm research
instruments.
Rural economies vis-a-vis the capitalist economy. How the relationship with the market works, selling labor and access to productive resources.
Agroecology as a strategy to strengthen rural economies, providing tools to increase resilience, technological and financial selfreliance, strengthening family and community organization and
recover rural living.
Collective systematic analysis. Analysis of contradictions, potential, limitations and losses in the indigenous / rural world.

2
3
4
5
6
7
8
9
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Contents of the pedagogical subject area
MODULE
1
2

3
4
5
6
7
8
9
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CONTENTS
Authoritarian education and liberating education.

Grassroots education as dialogue-based, humanizing and emancipating.
Essence and appearance. The goal of education is to understand the
essential reasons for the situation we live in.
Forms of alienated awareness: magical awareness, gullible awareness (as ways of denying reality).

What we mean by developing critical awareness – consciousnessraising
Dialogue among different kinds of knowledge as a methodological
instrument to construct a liberating pedagogy with the community.
Community research tools in rural economies.
Systematic analysis tools. Reflection. Synthesis of the analysis of
flows in rural economies. Potential, limitations, losses and contradictions.
Criteria for sustainability: Productivity, Stability, Flexibility, Resilience (capacity to recover), Autonomy, Equity.
Tools for social interaction. Concept of problematization (Freire):
coding and decoding; and experimentation.
Tools for collective systematic analysis, reflection about contradictions, potential, limits and losses in the indigenous / rural world.
Flows of sustainability.
Local strategies for the community action plan.
Global strategies for the community action plan.

Contents of the subject area on the relationship between human
beings and Nature - agroecology
MODULE
CONTENTS
1
History of humankind’s relation with Nature. Characteristics of ecosystems and their inter-relations: mangroves, páramos, jungle, dry
forest, etc. Concept of ecosystems’ fertility with emphasis on the origin and fertility of soils.
2
Work as a central concept in human relations with Nature. Knowledge and technology as the results of work. Worldview and culture
as expressions of the relationship between humans and Nature.
3
The ecosystem - agro ecosystem relationship. Landscape. Introduction to the socioeconomic and historical-ecological dimensions of
the territory.
4
5
6
7
8
9

Worldview of the territory according to ancestral cultures: indigenous peoples, ancestral peoples of the mangrove ecosystem, Afro
descendants, and montubios.
Essential natural cycles: water, air, minerals and reproduction of
life. Flows of energy, biodiversity and agrobiodiversity, fertility and
matter.
Concept of social metabolism: relationship between society and ecosystem / industry and agriculture. Relationship of consumption of
resources and energy, with soil fertility and pollution.
Processes and flows in agroecosystems, applied in the different dimensions (economy, society, Nature). Concept of agroecology in its
different dimensions.
Agroecological strategies to conserve energy, water, agrobiodiversity and income
Process of transition to agroecology (not only technical but a change
in social relations).
Agroecological planning.
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Module 10
The closing module is to share lessons learned
during the dialogue among different kinds of
knowledge and for critical and self-critical,
personal and collective evaluation, regarding
the National Agroecology School. Learners
present their dialogues among different kinds
of knowledge to their organizations and
this assists in the evaluation, incorporating
organizations and communities. It would be
a mistake to conduct a closed-door evaluation
inside the School.
In total, these ten sessions of on-campus work,
with nine periods of community time between
them, also include commitments for the future.
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The most valued technical knowledge has
been: compost teas (35%); ethno-veterinary
medicine (26%); agroforestry (9%); and soil
fertility (4%). Similarly, the social knowledge

topics most highly valued were: political
vision and dimension of agroecology (44%);
Political economics of capitalism and income
from land (22%); organization (22%);
ancestral knowledge (4%); and environmental
knowledge (4%).
The topics that trainees felt had been
insufficiently covered include livestock (26%);
soils (18%); and pest control (13%).

Thus, for the second group, the changes
mentioned above were made, and evaluations
reflected a new step in the direction of
conceptual linkage to make it possible to
analyze reality as a prerequisite for social
transformation. The intention is a broader
overview of the topics as a whole, rather than
simply a series of piecemeal subjects.

5.3.5 Organizational Model
From the outset, on the first day of the School,
in the introductory module, learner selfmanagement bodies were set up, each with a
coordinator chosen democratically, namely:
the general learner coordination group, the
study groups, and the work commissions.
And they are informed about all the ENA
governance bodies.

5.3.5.1 Collective Leadership (organizations)
This body is responsible for collective
construction of political guidelines for ENA
operation, coordination and administration.
These guidelines enable educational policy
implementation, state how educational
is conceived of and the methodology for
operating the School.

The Collective leadership (DC) is the School’s
highest policy-setting body. Its members
are two each from the six national and
regional organizations that signed the Basic
Agreement to set up the School: FENOCIN,
CONFEUNASSC-CNC,
ECUARUNARI;
C-CONDEM; CNC-EA, Northern Highlands
Collective, plus one representative of HEIFEREcuador and, to integrate with the other areas
of the School (educational, academic) the
General Coordinators and the Management
Coordinator.
The DC has a regular meeting every two
months for ongoing evaluation and planning
of the School, as a mechanism to make any
necessary improvements and corrections.

Collective Leadership decisions are by consensus, understanding that this is quite a challenge, a new way to reach agreements, to live unity in diversity, to respect each organization’s
way of thinking, but be able to identify common goals and ways of attaining them. Such
agreements also require each organization
to clearly argue its positions, making its approaches and aims clear to the rest.
Any resolution adopted by the DC involving
School activity and operation will be
mandatory for learners individually and
collectively.
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5.3.5.2 Pedagogical Coordination
The three members are appointed by
the Collective Leadership: one General
Coordinator; one Pedagogical Coordinator,
and one Administrative Coordinator. Their
task is to run the National Agroecology School,
following and enforcing DC resolutions and
the provisions of this Organizational and
Methodological Proposal.
It provides advisory assistance, organization,
administration, planning, monitoring and
evaluation of educational actions.

It is responsible for the Schools pedagogical
leadership, implementing the educational
proposal at all levels (curriculum, teachers,
etc.), and mentoring learners individually
during their School Time.
It also does fund-raising, preparing projects
for funding, signing agreements with other
public and non-governmental, national or
international agencies, with other schools
and agroecology experiences, with centers of
higher education, etc.
It must continually read / analyze the School’s
internal and external reality.
5.3.5.3 Learner Organization

- 62 -

5.3.5.3.1 Study Groups
Study groups, which are identified with a name,
motto and logo chosen by their members,
have a coordinator, a secretary and another
member for each of the work commissions.
Their fundamental role is to exercise direct
democracy, encouraging individual and

Coordination. All students are eligible to serve
on Commissions, and to actively, responsibly
contribute to performing their tasks.

To guarantee the Commissions’ effectiveness,
they have an average of six members; and they
group learners by aptitude and affinity who
wish to join them. Each team will be mentored
by a member of the General Coordinating
Team.
The Commissions to be formed are:
•
•
collective participation and caring for each
other (solidary and affective)13. They are also
the groups that share study time.

Study groups also evaluate and make
proposals for adjustments in the course’s
organization, promoting collective dynamics,
engaging in studies to reinforce learning and/
or collective readings, being responsible to the
collective for the active participation of their
members in all activities, preparing and doing
the mystical expression at the time assigned
and taking responsibility for conscious
discipline of group members, ensuring they
monitor themselves, to strengthen integrated
development of all members.
5.3.5.3.2 Work Commissions

Work Commissions are operational bodies
that carry out strategic tasks in the School;
supporting concrete operational issues within
their area of action; and those suggested or
designated by the CP, Study Groups and General

13

•
•
•

Health, hygiene and nutrition
Communication, memory and systematic
summarization
Culture and Mystical Expression
Sports and Recreation
Discipline and Security

Each Commission will choose a coordinator
and secretary, who will responsibly and
diligently perform their shared tasks, already
described above.
•

Health, Hygiene and Nutrition
Commission

a. Oversees learners’ health.
b. Manages the first aid kit and a package of
alternative medicine to assistance in treating
ailments and mild diseases that arise in the
collective.
c. Observe and suggest measures to keep
collective
spaces
clean
(classrooms,
bathrooms, dormitories, dining hall, dishes,
yards).
d. Provide information and suggestions to
prevent disease.

Attachment with names and responsibilities of work groups.
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e. Identify fellow learners who know about
medicine, to help as necessary.
f. Prepare the daily menu of meals with
the people responsible for cooking, taking
nutrition into account and taking advantage
of the local zone’s food culture.
•
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Memory and Communication
Commission

a. Coordinate and responsibly administer
the use of materials and equipment assigned
for collective use for educational and policyrelated purposes;
b. Take actions to orientation and train the
collective in handling the available equipment
and resources necessary for study and
consultation;
c. Carry out regular maintenance of equipment
to ensure optimal operation;
d. Keep the bulletin board updated, to
publicize information and news regarding
agroecology and relevant actions pursued by
the organizations involved in the School and
in general the people’s movement in Ecuador,
Latin America and the world;

e. Develop and propose creative ways to
communicate in the collective;
f. Design a report and systematic summary
format for the School.
g. Make a daily report on course activities to
submit to the CP at the end of the day;
h. Collect and file all reports submitted by
the Study Groups and Commissions; and then
submit them to the CP at the end of the School;
i. Oversee proper use and maintenance of the
materials allocated under their custody and
administration.
•

Culture and
Commission

Mystical

Expression

a. Plan and organize the planned cultural
integration activities, oriented toward
recovering and reinforcing Ecuadorian
cultural diversity, living inter-culturally in the
course’s collective identity;
b. Guarantee daily, quality distribution and
performance of the mystical expressions
among the Study Groups;
c. Contribute recovering and reinforcing the
political meaning of mystical expression,
to strengthen participants’ ethnic cultural
feelings:
d. Coordinate and direct mystical expression
in events and special occasions;
e. Ensure proper use of the School’s equipment
and materials allocated for administration
and care.

• Sports and Recreation Commission
a. Organize sports and recreational activities,
involving all participants;
b. Guarantee integration and development of
collective and cooperation abilities;

c. Develop collective activities integrating
groups into the community;
d. Ensure proper use of the School’s equipment
and materials allocated for administration
and care.
•

Discipline and Security Commission

a. Guarantee fulfillment of the Methodological
Proposal, Internal Regulations and other
School norms;
b. Work on the basis of a concept of conscious
discipline geared toward prevention;
c. Promote collective reflection about the
importance of developing and practicing
conscious discipline among rural, indigenous,
Afro, small fishers and mangrove producer
leaders;
d. Examine and resolve on cases of nondiscipline or non-observance of the
regulations, meeting with the learner who
committed the non-disciplinary action, to
reflect about the facts, orient them and advise
them insofar as possible;
e. Submit any serious disciplinary cases for
consultation and resolution by the General
Coordinators that merit further attention and,
as the last stage, to the CP.
5.3.5.3.3 Learners’ Coordinating Team

All Coordinators of the Study Groups comprise
this team. Two of them (male and female) are
elected to be the team’s representatives for the
School. The other coordinators are appointed
to mentor the Work Commissions.
They meet on Tuesdays and Saturdays during
School Time, to keep information flowing

on orientations and resolutions from the
Pedagogical Coordinators, Study Groups
and Work Commissions. Meetings will be
accompanied by a member of the Pedagogical
Coordination team.
This is the body that monitors, evaluates and
continually mentors the internal dynamics and
operation of the Study Groups, guaranteeing
active participation by all members in
collectively constructing the School. It will
study and resolve organizational situations
and difficulties that arise regarding the Study
Groups, either directly resolving, depending
on their nature and analysis, or referring to
the corresponding Commissions and the CP.

Its fundamental responsibility is to enforce
organizational governance by learners, so
their suggestions, criticisms, or tensions
are discussed and addressed by the School’s
organizational mechanisms.
It must also promote self-esteem and active
participation by learners in all educational
actions, ensuring solidary coexistence and
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general collective well-being, and caring for
the School’s property; promoting a culture of
caring between humans and Nature.
5.3.5.4. Political Partners

ENA deals with the organizations that learners
belong to, through political partners.

Political partners are leaders or technicians
from organizations who monitor learners,
helping plan and carry out their Community
Time activities, and reporting to the School on
their performance.
To facilitate their role, the CP must hold
regular meetings with all these partners, and
provide guidelines for their activities.

The greatest successes have happened with
those learners whose political partners were
constant and provided effective support for
their training.
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5.3.5.5 Educators’ Collective
The ENA’s pedagogical strategy calls on
educators to be able to learn and put into
practice its pedagogical principles, and adapt
the approach to developing the topics from the
curricular grid. This breaks free of habitual
forms of teaching by educators coming from
formal academic settings and rural extension
work.

Therefore, it was considered preferable to
work with fewer educators, but who would
have continuity, to become familiar with
the School and its proposal, and contribute
on that basis to improving it constantly in
methodological and curricular terms.
The idea of setting up a collective of educator“friends” of ENA is to generate reflection
and evaluation, while – considering their
inter-disciplinary contributions – educate
our educators on the School’s pedagogical
principles and educational approaches as well
as agroecology itself. This is the job of the CP.
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Organizational Structure of the ENA

An administrative body
Responsibility assumed
by an organization of the
DC, at the ENA, FENOCIN

COLLECTIVE LEADERSHIP
Responsible for policy-making for the ENA
Comprising national organizations, ECUARUNARI,
CNC-EA; FENOCIN; C-CONDEM; Collective of
Agroecological Schools of the Northern Highlands;
HEIFER Ecuador.

PEDAGOGICAL COORDINATION
Responsible for policy, thematic and logistical
implementation for the School. Reports to
the Collective Leadership
Members: Freddy Congo (on behalf of
FENOCIN); Soledad Vogliano (on behalf
of ECUARUNARI) Nancy Minga (for Heifer
Ecuador)

COLLECTIVE OF
EDUCATORS
Reflects, evaluates
and educates
educators who
work in School
Time

POLITICAL
PARTNERS
Link with the
organization and
community. Monitor
and support
Community Time

It operates continually, for
each group of students.
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GENERAL COORDINATION OF LEARNERS
Expressing self-management and selforganization in the ENA. Comprising two
coordinators (male and female) from each
study group and the Pedagogical Coordination.
Resolves and makes decisions about
pedagogical and logistical management of the
School.

STUDY GROUPS
Express the
School’s selforganization

WORK
COMMISSIONS
Responsible for
the School’s selfmanagement.
Logistical
functions,
comprised by the
learners.

During School Time, each
group of learners operates
them.

5.3.6 Selecting educators and learners
5.3.6.1 Selecting educators
The Collective Leadership and Pedagogical
Coordinators guided all processes in the ENA
and gave priority to getting educators who are
involved with societal organizations.

proposed educational approach, and fewer of
them than before.

Teachers were selected by the organizations
themselves, following this profile:
Rural people: local technicians, professionals
from organizations, promoters, leaders and
young men and women from rural areas in
general.

Professionals from the organizations: agronomists, veterinarians, foresters, animal husbandry specialists, economists, sociologists,
anthropologists, communicators (journalists),
and educators.
5.3.6.2 Selecting trainees

To select teachers, their technical knowledge
and prior experience in similar efforts were
considered. For the first graduating class,
there was no time to discuss the educational
approach with them in depth, and therefore
they did not incorporate it sufficiently, giving
lecture classes more traditionally.

So, for the second group, greater efforts were
made to select educators who were loser to the

An important aspect – an outgrowth of the
experience with participants from the first
group – is that they should not have leadership responsibilities at the national or provincial level, in order to reach the rural grassroots and avoid time conflicts or difficulties
in keeping the participants’ different responsibilities. Grassroots members or leaders will
keep them in their local territory so they can
more readily carry out their activities14.

14

Attachment 10: Form to preselect learners.
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Requirements to become part of the learner
team at the School are:
•
•
•
•
•
•
•
•

To be part of this collective process,
following and respecting it, clearly
understanding that it is not just the
individual learner but basically for the
entire organization.
To know how to read and write.
To be an active part of the organization
and community.
To have basic practical basic experience in
agroecology.
Personal interest and motivation.
To be willing to sign their commitment
with the Organization and the School.
To be endorsed by the national organization
and the local organization.
Good attitude regarding gender equity and
inter-cultural relations.

The initial proposal was to have 30 learners,
but the demand led to expanding to a
maximum of 40, plus the technical team.
Grassroots organizations that do not belong to
national organizations also applied and some
learners were approved by the Pedagogical
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Coordinators.

The drop-out rate was quite low, and the
only cases were almost always right after the
introductory module.
One of the commitments by each organization
was to have mentoring and backstopping by a
leader or member of the organization to make
learning effective. With their mentor, each
learner organized a work plan per module
including reflection and public discussion,
research and the different tasks set by the
School and the organization. The mentor must
report, evaluating the community-time.

In selecting the different learners, we have
always emphasized ethnic, gender and
generational balance, as a wealth of rural
diversity that strengthens the group’s
composition. This was also done in the
pedagogical team, making it possible to
discuss issues of inequity and building equal
relationships.

5.3.7 Results of the first evaluation
The overall evaluation of the
first group of students and the
Mentors’ Report on ENA students
by the Ecuadorian Agroecology
Coordinating Office, provided a
foundation for significant changes in
response to reality and to improve the
processes, relations and curriculum
grid for the second group of students.

“The ENA structure and methodology have
helped me reflect on how to run an organization;
I think the School has helped educate me to
support our organizations; they have taught us
that proper criticism and self-criticism makes
people better. This is reflected in the recognition
I have earned inside my organization. The tools
that the ENA has given me, the methodological
guide, brochures, and script, help this education
in liberating practice, so we can break with the
contradiction between the teacher and learner …”
Testimonials by learners.
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That analysis
summarized the
points requiring
significant
attention, as
shown below:

Mentors’ turnover limits
ongoing learning.

Resources are required for
poli cal and technical
backstopping.

Mul ple responsibili es of
leaders make it di cult for
them to be mentors. This
must be delegated to the
grassroots organiza ons.

MENTORING

The DC has not analyzed
why some students drop
out (the goal is zero
dropouts)

LEARNERS
Insu cient technical
backstopping for learners.

ANALYSIS OF
LIMITATIONS

CURRICULUM

The proposal should be reviewed
on the basis of progress and
re ec on about food sovereignty,
agroecology, proposals by the
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Limited support leads to
pursuing individual
ini a ves

Not everyone mentoring
knows enough to play this
role (the mentor role is
“poli cal”)
Communica on should be
be er between the
di erent parts of the ENA.

COMMUNICATION
Insu cient informa on for
leaders about changes in
learners.

Need for inputs and
material about the
mangrove ecosystem
“manglar”

This analysis generated changes for
the second group, based on action
agreements.

6.

Dialogue between

forms of knowledge:
Experience applying
Agroecology
in local settings
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Below we present examples of how
the work of community action
research has been done through
dialogue among different kinds of
knowledge.
These studies reflect communities’
native crops and the changes that
their environments have undergone,
clearly identifying inequities and
potential.
These analyses locate the strengths
and weaknesses of the organizations
in their local territories, never losing
sight of rural families as the center of
agroecosystems.
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Another important aspect of this
work is highlighting family assets
and how resources are distributed
– or could be redistributed – to the
community.

These analyses show how most of
the profits migrate to the companies
that produce agrochemicals and
biotoxins, who try to get people
thinking in terms of monoculture,
attacking their environment and
eliminating communities’ solidary
networks and ancestral knowledge.
It is useful for the community to
learn how to quantify the benefits
of agroecological practices, and
economically it enables them to
compare their income and relate
them with holistic wealth. This
means that, considering the impact
on people’s health, understanding
the value of eating healthful food,
letting the culture spread that fosters
the skills that recover ancestral
crops, improving the environment
and exercising, on a day-to-day basis,
their own food sovereignty.

Dialogue among different kinds
of knowledge in the Community
of San José de Bagatela,
Vinces, Los Ríos
Salime Jalil Moreno
a. Territory and community
Organization
The Community of “SAN JOSÉ DE BAGATELA”
belongs to the Parish of Antonio Sotomayor in
the Canton of Vinces, Province of Los Ríos. At
this time the community comprises 50 families.
This zone has the San José de Bagatela
Cooperative, which is not a very active
organization. In San José there are two
organizations: Voluntad de Dios [The Will of
God] and Nueva Lucha [A New Struggle].

without results, because the land that they
asked to have granted to them was returned
to its previous owners, which shows that this
Plan involves fraudulent arrangements. Then
they asked for land through a loan from the
National Development Bank and the National
Financial Corporation. Both institutions are

Voluntad de Dios is active only when
government projects are involved, but
otherwise not too cohesive. The leader is the
one who organizes projects.

We have worked with Nueva Lucha, which is
struggling for land. They formed four years
ago, when legal efforts had failed to get any
results. The first year they worked for land
through the Government’s Land Plan but
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working with the Land Plan but refused to
lend to the organization, claiming not to have
sufficient funds to lend them, and requiring
the organization to cover 20% of the amount
(which showed that the Land Plan is not a
realistic solution to the land problem).
There is no strong, consolidated organization
in the zone. They have been pursuing legal
efforts and no politically oriented initiatives
more broadly addressing fundamental issues
of the rural population.

Although they have taken the initiative of
working with advocacy stakeholders in the
region, there has been no continuity in the
organization’s participation.
One of the organization’s principles is that
land should be owned by people who farm

it. This has led to organization, despite all its
organizational weaknesses, to hold weekly
assemblies regularly to discuss actions that
can achieve this goal.
They have clear ethnic identity as rural coastal
farmers, montubios. Members of the organization have born and grown up in this sector so
they are strongly bonded with the countryside
and with growing rice, proudly recognizing
themselves as rural montubios.

They could not conceive of living away from
their land, or ending their days in the same
economic conditions without any land to leave
to their children, to plant rice.
In the organization the President is obediently
in charge as shown by the constant decisionmaking that is governed by decisions made by
the whole assembly.

The President always reports
to the assembly on issues
to be decided on, and the
assembly decides on actions
or resolutions to take. In
addition to this, since everyone
belongs to the assembly,
everyone must be involved in
all activities to be done, not
only the leaders; everyone
is part of the activities they
undertake.
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Socio-ecological history of the local
territory
About sixty years ago, the Bagatela zone was
divided by the Vinces River, with two cocoa
forests on one side of the river: Mr. Vicente
Fuente had about 200 hectares and the other,
about 1000 hectares, belonged to the Carriel
family.
On the other side of the river there were two
large plantations: the one hacienda was
called San José de Bagatela, belonging to Julio
Mendoza, and the other was called Primero
San José, belonging to the well-known Count
Felipe Mendoza.

Felipe Mendoza was Julio Mendoza’s brother.
The elders tell how Felipe killed his brother to
keep the San José de Bagatela hacienda. This
death supposedly happened when Julio had

an operation, and Felipe arranged with the
surgeon to do something deadly.

Felipe Mendoza Coello was one of the bestknown cocoa growers of Guayaquil in the
1920s. He was a Count because one night at
the Hotel Negresco in Niza, a gala costume
ball to celebrate Carnival gave the winner the
title of “Count” for a day, with all expenses
paid. Felipe’s costume was Louis the 16th, and
he won by acclamation. Back at his haciendas
in Vinces, Felipe remained the “boss” or the
“Count” and when he would go to Guayaquil
many people also called him that, until the
nickname because part of his flesh and
personality, and no one could call him anything
else. To this day, there are people who will tell
you that he actually was a Count.
Felipe indulged in many luxuries, such as a
limousine, and a bodyguard. He brought from
France Madame Rachelita Jantet Guillemont,
whom the employees called “La gringa”.
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Every week, the Count of Vinces would get a
barge of sacks of cocoa, which he would sell
to Aspiazu State Limited or at L. Guzman and
sons, or to any other commodity dealer. Felipe
had two immense canoes with the capacity
to carry 100,000 pounds of cocoa and did so
every two weeks from San José and Cañafístula
haciendas.
The Primero San José hacienda was divided
into: Potrero El Muerto (400 ha.) which had a
fresh-water lagoon. Near the fields there was
an estuary from the river. On the other side
of the estuary there was a cocoa, mamey and
oranges plantation. Then there was another
large cocoa plantation.

Then there was another field called José
Jacinto (200 ha). And next to that, another
named Zambrano (20 ha). And alongside was
a freshwater lagoon, about 8 hectares, called
La Majada or La Lagartera, after the alligators,
where workers were thrown alive when they
committed some act of “bad discipline” or
offended the count or his wife, “la gringa”.
All this land owned by the Count went from
what is now the Beaches of Vinces to Bebo
and Armenia. The whole hacienda was mostly
planted in cocoa or fields for cattle.

Count Mendoza gave the peasants little pieces
of land to live on within the large hacienda,
where they could grow rice and green plantains for their self-supply. Workers were paid
5 sucres a day for working from 7 am to 4 pm.
They were exposed to constant physical abuse
and even threatened with death if suspected of
wanting to rise up against their bosses.
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Los trabajadores ganaban 5 sucres al día de 7
am a 4 pm. Estaban bajo un constante maltrato
físico e incluso bajo amenaza de muerte en
caso de querer sublevarse contra los patrones.
The Count was involved in the murder of his
nephew, Enrique Mendoza Lassavaujeaux,
over the borders of their land, and even when
to jail, where he was treated very badly, and
soon died. His haciendas began to decline,
under the ownership of his wife, Rachelita,
who put Rodrigo Icaza-Cornejo in charge, who
in turn hired Anacleto Macías as administrator.

The Macías family was from Laurel. He began
to rent the Count’s land to other people. After
some years, they seized that land and began to
take away little pieces of land that the Count
had given his workers to live on. They would
even kill any peasants who resisted and –
before killing them – they made them dig their
own graves. When this land was seized by the
Macías family, workers began being paid 10
sucres a day, to grow cocoa, rice, and green
plantains.

Some small farmers have no land, so they sell
their labor on the banana plantations for $8
a day, without Social Security, a contract, or
benefits.
Others rent land to plant rice. Those who do
have land usually have from 1 to 3 cuadras,
not enough to support their families, so they
plant in the dry season and sell their labor in
the rainy season.

Later, with the first agrarian reform this land
was taken from the Macías family and the
farmers organized into three cooperatives:
San José de Bagatela Cooperative, 19 de
Octubre Cooperative and Primero de San José
Cooperative. Farmers got about 3.5 ha. per
family. The San José de Bagatela Cooperative
was given the San José de Bagatela Hacienda
and the Potrero El Muerto; the 19 de Octubre
Cooperative was given the Potrero San Jacinto,
the Primero de San José Cooperative was
given all the cocoa land from the edge of
the Potrero El Muerto down to Potrero
Zambrano and reaching Beaches of Vinces.
After the agrarian reform, the green
revolution introduced agrochemicals
and hybrid seeds. Plus the cocoa boom
collapsed and the banana boom began.
Farmers cut down their cocoa forests and
began planting rice and soy. The banana
boom drove many small farmers to sell
their land to banana plantations, and land
that was not sold was monocropped.

Se cultiva arroz en su mayoría, la venta Most
grow rice, and sell to intermediaries who
have lent them money at usurious rates
against their harvest. These intermediaries
are mostly the owners of the rice husking
plants, who set the price.

Now, where there used to be the two cocoa
forests, there are five haciendas: Bananera
Banatelvira (100 ha.) belonging to the
Sotomayor family; El Señor de los Caballos
Hotel (100 ha.) belonging to the Sotomayor
family; Bananera San Francisco (10 ha.), the
Estrella Roja Cooperative Hacienda, which
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plants cocoa and rice; and the Fuente family
Hacienda, where they plant rice and cocoa.

Del otro lado del río lo que era propiedad del
conde Mendoza actualmente está dividido
en lo que es: el recinto Bagatela que son
alrededor de 1000 ha., en este sector se
siembra arroz y 7 ha de banano (Cooperativa
San José de Bagatela); La zona del recinto
San José (Cooperativa Primero de San José)
siembra arroz; la zona de la Cooperativa 19 de
Octubre siembra arroz. Además existen 30 ha.
de banano de la familia Ludeña.

Across the river, which belonged to Count
Mendoza, is now divided: Bagatela community,
about 1000 ha, where they plant rice and 7 ha
of banana (San José de Bagatela Cooperative);
San José community (Primero de San José
Cooperative) plants rice; the 19 de Octubre
Cooperative plants rice. And the Ludeña family
has 30 ha of bananas.
The zone’s current model is capitalist
accumulation, with high concentration of land
by a few owners. The old hacienda model
has actually continued, with large banana
monocultures and – somewhat less – rice and
soy.
Workers are still exploited, under precarious
conditions, spraying the plantations without
any protection and even exposed to aerial
fumigations (by light planes). Commonly, workers live right in the plantations, just like 60
years ago.
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In terms of health, 60 years ago the
grandparents did not have serious diseases

such as cancer, but now it is quite common
for people to have cancer affecting different
organs, which is surely due to their heavy
exposure to agrochemicals and pesticides on
a daily basis.
On both banana and rice plantations, the
production is chemically based and involves
constant fumigation.
Since there is no health protection, they
get serious diseases, and since there is no
efficient public health system and they cannot
afford better-quality private health care, most
people die soon after falling ill.

Socially, the grandparents had more
community relationships in the zone years
ago, with extended families who formed

the current communities. These families
commonly shared their labor, helping each
other (cambia manos). Now people are more
individualistic. Each family tries to find its
own way to survive, and the people do not
cooperate much. Work is very much divided
along gender lines, with men farming and the
women as housewives caring for the children.
So men handle the household economy and
economic power.
The impact on ecosystems has removed the native flora, felling native forests to plant cocoa.
A cocoa plantation is a closed-cycle biological
system that enables the land to remain fertile,
but the native flora has gradually vanished.

Farmers currently grow rice, which required
filling in natural estuaries, natural lagoons
and cutting down the remaining native forests
and the cocoa plantations that were there, to
make flat land and build dikes to grow rice.
This chemical-based rice growing makes the
land infertile over time. Farmers have seen this
as their crop yields wane. Their grandparents
could grow more rice on the same land.
They are aware that the use of agrochemicals
affects the land and harms it, but there re
still many chains tying them to the intensive
(chemical monocropping) production system.

Natural characteristics of the local
territory

WATER: The community is surrounded by the
Vinces River, which provides their household
water supply, because there is no water supply

system. They get running water by putting
hoses in the river. Where rice is grown, further
from the river, farmers depend on rainfall for
their crops, because they have no irrigation
systems to get water from the river.
There used to be many lagoons but now there
is only the La Majada Lagoon. The estuary and
lagoon in Potrero El Muerto were eliminated
by building walls, clearing land for rice, and
filling in to make the land flat.
FORESTS: There are no native forests in the
zone. First the native forests were felled to
plant cocoa, and then the rest of them were
cleared for banana plantations. Residents say
the remaining cocoa forests were killed by
heavy rains.
CROPS: The community is surrounded by
banana, rice and soy fields. Farmers sell their
rice and soy in nearby cantons such as Vinces,
about 40 minutes away, or Palestina, Junquillo,
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Baba, or Balzar, among others. These are
the urban zones closest to the community.
Their products are sold at the price set by
the buyers, or delivered as partial repayment
of the usurious loans advanced against their
harvest.
Banana production is handled by large
landowners, and the crop is sold to the export
market.
ACCESS ROADS: There is an access road from
the canton of Vinces to the community, this
roadway is paved with asphalt to the property
of the Señor de los Caballos Hotel belonging
to the Sotomayor family, and then cobbled the
rest of the way, and in disrepair. This roadway is
used to transport products from communities
to rural cantons for sale or delivery.
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Disputes between small-farmer
territory and large-capital territory
For resources
Given the great concentration of land by a few
owners, many small farmers have no land.
Many organizations are struggling to obtain
land to farm. Most of these efforts are legally
based. Although most legal efforts have yielded
no results in recent years, small farmers are
afraid to decide to take over the land by force,
because of the high levels of violence in the
zone.

Small farmers dream being able to have at
least three hectares of land to leave for their
children. Families in the zone have an average
of five children, so three hectares to be able to
leave some land to each child is minimal.
Water access has been privatized. The large
landowners have exclusive access and

irrigation systems do they can water their
crops continually.

For labor

Small farmers with no access to water and no
sophisticated irrigation systems cannot grow
several crops a year. Most grow only one crop
a year, and depend on weather conditions for
production.

They work without any contract, Social
Security or benefits. When asked why they
don’t organize to demand better working
conditions, their explanation is that having
work is enough, regardless of the conditions,
and if they decide to ask their bosses to be
affiliated to Social Security they will be fired,
and won’t be able to support their families, so
they prefer to work under that exploitation.

This continual irrigation enables them to grow
in both wet and dry season, for two or three
crops a year.

For the market

Owners of rice husking plant, usurers and
intermediaries have control over the market,
set prices for products, and the conditions for
buying and quality.

They keep most of the profit by bulking
farmers’ products and selling to cities or
industries. Farmers get a low profit from their
products, barely covering their daily needs to
feed their families, selling their products bit
by bit.
They can do so only if they have
somewhere to store their crop to
sell it gradually. Farmers with no
place to store their crops have to
sell them all to the husking plants.
In this case, the rest of the year, they
have to work as day laborers on the
banana or African palm plantations.
In both cases, they first turn over
part of their harvest to repay the
loans they borrowed to plant.

On large plantations monocropping banana
and palm, Farmers work as day laborers for
whatever they can get, under precarious
conditions.

Banana growing is done by large hacienda
owners for export. The bananas not fit for
export are sold domestically, because the
main market is abroad. These plantations hire
many day laborers.

Corn is grown for poultry and hog feed
industries, by companies such as Pronaca.
Corn is also not grown for family self-supply,
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be rural montubios. Therefore, they cannot
imagine living away from their farms. They are
working precisely to get land so they can stay
in the countryside, and so their descendants
can continue working the land rather than
having to migrate to the city to find work.

Limitations: Due to a lack of training, the organization has no policy orientation. There has
been no real interest in learning about policymaking. The organization has concentrated
on struggling to get land legally and has not
gotten involved in other policy-related issues,
to broaden their efforts in the region. They are
not open to trying an agroecological approach
in their daily lives, not because they do not
realize that it would be a better way to improve their living conditions, but because they
are chained to the buyers of their crops, and
there is a long history of violence.

but sold to gathering centers at the price set
by the companies.

All the work of small farmers to grow bananas
and corn enriches these agrbibusinesses,
which extract their profits from the
countryside.

Analysis

In this context, the local territory features the
following conditions:
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Potential: There is strong ethnic and class
identity in this community. Residents are very
bonded with their culture and are proud to

Contradictions: Families with land (1-3 ha.)
could grow for self-supply rather than monocropping for the market. They could have food
for their families and not need to sell their
crops in the market to buy food.

They would not depend on the chains of intermediaries and usurious lenders to produce
and sell their products. Although there is regional policy advocacy for these issues, the organization does not participate in them much.
They are open to proposals about crop management, but are stuck with agrochemicals.
Losses: They have lost family farming and selfsupply, and with them their native seeds for
diverse products, especially rice. They have
lost their remnants of native forests, clea-

And obviously the markets must be opened
so they can sell directly to consumers.
The starting-point to get people started in
agroecological tradition will be to cut the
generation-long chains of dependence on
usurious lenders, which forces them to grow
rice with agrochemicals to force yield and
harvest enough to repay their loans.

red to plant monocrops. They have lost their
community customs such as “cambia-manos”
work-sharing. The community has not collective dynamics in their daily lives. Each family
watches out for their own interests, which
means that there is no true solidarity in the
community. Organizations in the zone are
doing no capacity-building.

Reflections on the dimension of the
territory and community:

The community is deeply rooted in their
identity as rural people, and clearly aware of
how their grandparents used to grow their
staple crop, rice, organically.

The community’s main constraint is their
organizational weakness, so they must
encourage people to come together to discuss
their reality and generate, in each individual,
reflection about how communities can organize
to recover their self-reliant production, and
with it autonomy in the community’s political
decisions. The community must get training in
their organization, to strengthen it and clarify
the directions to take their efforts, beyond
just land issues. They need a broader vision
of the conditions in which the community
is dependent on large-scale capital and
agribusiness, so they can take concrete actions
to break free of these chains of dependence.

Therefore people are aware that organic farming is possible, because in fact that was how
they used to farm.

This change must start by regenerating the
land, over-treated with chemicals for many
years, by applying the agroecological practices
that are already being applied in other nearby
sectors with good results.
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Accordingly, the agroecological approach
(regarding dispute for resources) enables
farming families to have diverse crops on their
little piece of land, to achieve food sovereignty
for their families, enough food for self-supply
so they do not have to work as day laborers on
the large plantations to be able to feed their
families.

Regarding water, earthen dams (albarradas)
can be made so farmers can plant yearround, which will also free them of working
as day laborers during the dry season. Having
sustainable farms will free family members
from having to sell their labor cheaply to the
banana, palm, and rice plantations or cattle
ranches.

Having organic products, we can access
farmers’ markets to sell directly to consumers,
benefitting both producers and consumers.
And this, in turn, will enable them to sever
their chains of usury, so lenders can no longer
keep all the profits from their work.
Politically, the agroecological approach will
educate farmers to face up to large-scale capital
with concrete actions and materials, so we can
no longer be dependent on agribusiness and
on markets managed by intermediaries.
That is, we can recover our autonomy for the
way we live, farm, feed our families, act, and
inter-relate with society.

For farm-families’ autonomy, they give priority
to education on policies, to reflect about the
concrete situations of dependence on large
capital around us.

By clearly understanding our reality, we
can propose actions to recover community
practices, recover solidarity among neighbors,
and address the issues that affect us all.
This could be done by community visits to
other places where we can see agroecological
practices that have enabled those other
communities to achieve some autonomy.
This will enable us to see that it is possible to
move toward rural autonomy, by practicing
reflection and gradually viewing changes in
the community.
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It will be important to implement community
savings and loan cooperatives so loans are not
borrowed from loan sharks. Anyway, once the

farms are operating sustainably, such loans
will no longer be necessary.
Eliminating usury from the marketing chain
will remove the dependence on selling crops
or turning them over at the husking plants for
whatever price the buyers have set.
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b. Agroecosystems and families
To achieve dialogue with representative
families in the San José de Bagatela community,
the central criterion is the size of each family’s
land.

The first family chosen has 10 hectares of land,
cattle and monoculture; the second family has
no land, lives on a plot with only the house, no
food garden or small animals; and the third
family has 2 hectares of land, monoculture.
Example:
VELIZ-ZAMORA Family (10 ha of land)

The father, Jaime, grew up in the country,
alongside the river, with his parents and
seven siblings. They helped with the farm’s
livestock, and their mother planted lemon
grass, peppermint, manaba herb, oregano,
rue, and vegetables, and raised hens and pigs.

They also grew corn, rice, tangerine, orange,
banana, pastures, fruits, coffee, cocoa, passion
fruit, caimito, cauje, sugar cane, bamboo,
timber trees, mango, pineapple, bush beans
(pichuncho), other beans (habichuelas),
greens, fava beans, okra, peanuts, and mamey.
He spent his youth living near town for his
secondary-school studies.

He met his wife while they were in school, and
they married when she was 19 and he was 21.
The mother, María, grew up on a farm with
five siblings. They planted corn, cocoa, timber
trees, a little livestock, fruit plants (tangerine,
pechiche, oranges, lemon, plantain, bananas),

and vegetables, and raised hens and pigs. She
left home for her secondary schooling in the
city.

When school was out, she would go back
home to help out on the farm. In her senior
year at high school, she met her husband and
went to live with him. They were short on
money, so they went to live out of town, where
they purchased a small lot and he inherited
ten hectares of land from his father where he
works in the afternoons, planting cocoa, fruits,
manioc and raising livestock for their own
self-supply and for sale. She works outside of
town as a teacher, and does housework in the
afternoon.

They have two daughters and two sons, but
only one daughter and son are still at home,
both of them still in school. The other two
live in other cities. The father does not belong
to any organization, but has always worked
alone. The mother belongs to an organization
that is not active.
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Assets and components of the family agroecosystem
The family owns ten hectares of land but does
not live there. The father works half-time on
the farm and half-time in the city. They live in
town, some forty minutes from their farm.
On the farm, they grow bananas, which they
sell in the canton of Vinces and a little for their
own self-supply.

Most of the land is planted with ramilla cocoa,
which they sell at the gathering centers in the
canton, as the family’s main cash crop. They
grow manioc and tangerine trees as well for

their own self-supply. Part of the farm has
pastures for cows to graze.

They have 18 head of cattle for milk and cheese
to sell in the canton, for their own table and
they occasionally sell some cows and bulls to
cover the family’s economic needs.

The estuary alongside the farm provides
water for their crops. They have no technical
irrigation system, but simply pump water
from the estuary. The cows go down to drink
water directly from the estuary.

MAP OF THE VELIZ-ZAMORA FAMILY’S ASSETS AND LAND USE
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CHART 1.- LAND USES
FAMILY/CROP

FAMILY 1
Ha

%

Plantain

2

20

Cacao

3.5

35

Fruits

0.50

5

Manios

0.50

5

Pastures

2

20

FAMILY 2
Ha.

%

FAMILY 3
Ha.

AVERAGES

%

CHART 2.- FAMILY ASSETS
FAMILY

TYPE

AMOUNT

VALOR

1

HOUSE: cement, 1
floor, 1 large bedroom, kitchen, indoor bathroom

1

20000

FARM: cocoa plantation, 10 head of
cattle

10 hectares

15000

LAND

1 hectare

3000

REMARKS
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Matter and energy flow (blue arrows)
Plantains are sold on the market and kept
for family self-supply. Bananas are fertilized
with the cows’ manure, and the father’s work
provides income.
Cattle are sold on the market and kept for
family self-supply, their manure fertilizes
the cocoa, manioc and bananas. Pastures
contribute energy to feed the cattle, and other
energy comes in from the father’s job.

Cocoa is sold on the market and fertilized with
the cows’ manure and some agrochemicals,
and get energy from the father’s work.
Manioc is sold on the market and kept for
family self-supply, fertilized with the cows’
manure, and the father’s work provides
income.
Pastures feed the cows.
The tangerines are eaten by the family.

Work flows (red arrows)
The only family member working on the farm is the father, with cattle, cocoa trees, manioc,
bananas and tangerine trees. One person helps him milk the cows and make the cheese.
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CHART 3.- WHAT THE FAMILY BUYS IN FOR HOUSEHOLD USE
PRODUCT

MONTHLY AMOUNT

ORIGIN (SHOP OR
FARM)

UNIT PRICE

TOTAL PRICE

Cooking Gas

2 tanks

Shop

2,50

5

Vegetables

Varied

Shop

10

10

1

4

Vegetable oil
Noodles

4 liters
1 bag

Cereal grains and
beans

5 pounds

Coffee

1 pound

Flours and meals
Annatto

Condiments
Salt

Fruits
Meat

4 pounds
1 liter

Varied
1 kilo

Varied

2 pounds

Eggs

1 30-count tray

Detergent

1 kilo

Bread

Laundry soap
Hand soap

Toothpaste

Toilet paper
Matches

Medicines
Total

Cheese
Milk

Plantain
Manioc

Tangerines
Total

20 pcs
2 bars
4 bars

1 tube

12 pcs
1 box

Varied

Shop
Shop
Shop
Shop

5

1,50

Shop

1

1

Shop
Shop
Shop

1

0,50
10

1

2,50
10

Shop

2,50

Shop

0,60

1,20

1,50

1,50

Shop
Shop
Shop
Shop
Shop
Shop
Shop

4

0,10
3

0,40
3
1

5
4
2
3

1,60
3
1

Shop

15

92,30

Farm

1

5

2 pounds

Farm

1 crate

1

1

1,50

Farm

2 bunches

1

5

Shop

2 pounds
5 liters

2,50

Farm
Farm

2
5
3
5

15
4

10
6
5

30
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CHART 4.- WHAT THEY BUY FOR THEIR LIVESTOCK
PRODUCTS

UNIT

AMOUNT

AMOUNT

TOTAL

Rock salt

100-pound sack

1

6

6

Minerals

Bottle

1

12

12

Family 1

Rice bran
Vitamins
Vaccines

Pounds
Bottle
Bottle

50
1
1

Parasite medicine Bottle

1

Total

0,15

7.50

10

10

10,50

10,50

12

12

58

CHART 5.- WHAT THEY PURCHASE FOR THEIR SOIL
FAMILY

PRODUCTS

UNIT

AMOUNT

AMOUNT TOTAL

1

Gramoxone

Liter

1

6,70

6,70

Cypermethrine

¼ liter

1

2,50

2,50

Kilo

1

8

8

Total

Foliar fertilizer

17,20
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CHART 6.- PAID AND NON-REM
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MUNERATED WORK
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Conclusions:
Mother: Paid work 160 hours – unpaid work
448 hours.
The mother works 160 hours monthly as a teacher at a private school. In the afternoons, she
does housework and cares for the children,
448 hours monthly. The family’s economic
conditions led the mother to have to work in
town to help cover household expenses. The
mother has the family’s heaviest workload,
totaling 608 hours a month of paid and nonremunerated work.

Father: Paid work 184 hours – unpaid work
100 hours.
The father works 184 hours monthly in town
and spends 100 hours monthly working on
the farm, without help from any family member. The family decided to go live in town for
the children’s schooling. Now their finances
mean the father must work in town to support his family. His total workload, paid plus
unpaid work, is 284 hours, so evidently he
works much less than the mother does.

CHART 7: AGRICULTURAL CALENDAR
ACTIVITIES
COCOA
Weeding
Pruning
Fertilizing
Harvest
Drying
Selling
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JAN

FEB

MAR

APR

MAY

JUN

JUL

AUG

SEP

OCT

NOV

DEC

Income flows and food sovereignty (purple arrows)

Bananas are taken out for sale and for family
self-supply.
Cattle are taken out for sale and for family selfsupply (cheese and milk).
Cocoa is taken out for sale. Some agrochemicals
come in, such as Cypermethrine, foliar
fertilizer and Gramoxone.
Manioc is taken out for the family’s table.
The tangerines are eaten by the family.
Every week, one person is hired to help milk
the cows and make the cheese. He is not paid
a full workday, but for the few hours a week
required for these activities.

FLOW OF MONETARY INCOME

Economically the family’s main cash crop is
cocoa, which they sell in town for about $80
– $100 per hundred-pound sack. Bananas and
cattle (meat, milk, cheese) provide less cash
income, but still significant for the family.
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FLOW OF NON-MONETARY INCOME
Only the tangerines, manioc, milk and cheese
are grown on their farm for family self-supply.
They harvest small amounts of these food
crops.
Reflection on the family’s food sovereignty
The family has enough land to grow a variety of
crops for their own self-supply, which lightens
their food bill. Diversifying production on the
farm could enable the father to quit working
in town and spend his working time on their
farm.
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CHART 8: COSTS OF PRODUCING HYBRID COCOA
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Analysis
So, we analyze that in this family’s case, we
find:

Potential: The father maintains a strong
relationship with the Earth, so after work in
the city he goes to work on their farm. He does
this work almost alone.
Limitations: The fact that the rest of the family
does not help out at the farm prevents them
from better utilizing the whole 10 hectares
of land. A single person, working half-time,
has difficulty maintaining a broad diversity of
crops and small animals for self-supply and
for sale.
Contradictions: With sufficient hectares
of land, they could have a diversity of crops
and animals to cover the family’s nutritional
requirements.
Losses: Family members have lost their
relationship with the land, engaging in other
activities and not participating or helping the
father with activities on the farm.
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Final reflections on the
family dimension:
Food sovereignty
None of the three families enjoys food
sovereignty. Family 1, though they have 10
hectares of land, only grow cocoa for sale,
bananas for sale and cheese for sale, getting
food for home only from their manioc, milk
and cheese (but not much of these).

They buy groceries to feed the family in town,
and the father and mother have jobs precisely
in order to have money to shop for the home.
With that much land, they could have an
integrated farm that would enable them to
cover all their household food needs.

The second family enjoys no food sovereignty,
having too little land to plant. All family
members work as day laborers on other

plantations to cover the family’s needs. In their
small area, they could still have “eras” (raised
growing platforms) with vegetables for their
table, but realistically the size of their land is
not enough to grow enough to feed the family.
The third family enjoys no food sovereignty,
monocropping mainly rice, for market only,
using agrochemicals. Only a small part of their
production remains for the family to eat, and
when that runs out, they have to buy rice in
town.

Small animals are all the family has as a
secure protein source for their table. They
are dependent on buying most of their food in
town, including chickens from the store.

In their territory and community these
families are dependent on agribusinesses
and the market, all growing for the market of
intermediaries and usurers.
Everyone grows with agrochemicals and they
depend on buying in the food for their families
in town.

Sustainability
In the case of the two families, their production
systems are not sustainable, first because
they do not treat their crops with organic
fertilizers, but with agrochemicals; secondly
because they do not rotate their crops, so
their land is increasingly depleted and is not
given time to regenerate; thirdly, they have no
crop diversity, only monocrops with a market
approach, not focusing on providing food for
their homes; fourthly, they do not use animal
manure to fertilize their crops, so this energy
is wasted and lost.
Equidad

There is no social equity in any of the three
families. In all three families we find that the
wife does the most unpaid work, handling
not only the teaching work (in the one case)
and the agricultural work (in the second case)
but also the housework, caring for the small
animals and caring for the children.

This means that the women work all day long
in these activities, seven days a week, without
any time off. The men work half-time, in some
cases at paid work and in other cases in unpaid
work, farming their land, but in the afternoons
the men can rest from their activities, and do
not help around the house.
Profitability

In the case of cocoa, the main cash crop
for Family 1, we see a monthly income of
$350 from cocoa sales and they spend on
production (inputs, labor and expenses) they
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spend $735,75, the cost including family labor,
which is not monetized, so the work seems
profitable but if we count the unpaid family
labor, we find that it is not profitable. Further,
the price for a sack of cocoa varies constantly;
the price is not stable.
In the case of Family 3 whose main cash crop
is rice, their income from the yearly harvest is
$1680, and their production cost is $1452.75.
That is, the actual profit is $227.25 per harvest,
if we take into account that family labor is part
of the production cost.
By not counting their labor in their production
cost, families think that growing rice for the
market is profitable but these data show that
it is not, and that anyway the selling price
is established by the usurers who own the
husking plants. Actually, they keep the real
profits on rice.
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Efficiency and improvements
First, land can be better utilized by planting
a diverse range of all kinds of foods to feed
the family; second, keeping small animals can
cover families’ protein requirements; third,
beginning to apply agroecological practices
enable farms to generate enough food so
families are no longer dependent on buying
food in town; fourth, using organic fertilizer
(plant wastes and small animal manure) on
the farm closes the energy flow, from an open
cycle to a closed cycle sustaining the farm,
taking full advantage of each resource.
None of the three families enjoys autonomy,
all being dependent on wage-earning jobs on
the cheap-labor market, to purchase foods in
town from agribusiness.
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7.

Testimonials
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7.1 Piedad Cabrera
Organization: Unopac
Ayora Parish, Cayambe Canton,
Province of Pichincha

What has the School meant to you personally?
It helped us share our knowledge about crops,
soil conservation and the environment. It
also meant thinking all together, as a family,
reconstructing ourselves.
How did the research you did in the community
contribute, while you were in the School?
I learned more about my organization. I was
able to visit, in other provinces, too, people
and organizations who were practicing natural
farming, using natural inputs.
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This showed how valuable our results are,
because people shared their knowledge with
us, because people who no longer know
about these ancestral forms of agriculture
are learning more now, thanks to the School,

and in greater detail. We are also seeing what
other fellow students are doing.
One experience that made the most impact on
you?

What I liked the most is that we can all be
ourselves, and work on agroecology in our
families to improve our lot. I also enjoyed
sharing with the others, which is so important,
because there are people who know, but don’t
share.
In our case, the experience with food, what we
are doing naturally tastes good, smells good,
and is good for us. It is also important because
we learn many different varieties of meals,
using, for example, potatoes, or hot chilies.
It has also been important to know what to
do when yield is low, so we can be ready. And
doing everything with our family, learning
how to be healthy, that will family keep our
family happy.

In your community, how has this knowledge
had influence?

This year I have not been in my community,
but I have been sharing in my neighborhood,
and practicing in my neighborhood on my
land. This year, another fellow member has
taken over the leadership role. Now, with
different organization, things are different,
because I know that they have oriented their
policy differently, because each leader has a
different approach. But I know that they are
producing food to sell in other places.

At my house, for our food, I do what I know
how to do, and in the neighborhood I have
been saying “Let’s do this, this way, this other
thing …”, and they are learning to plant variety.
Because what we are accustomed to was not
to plant an assortment of foods, only potatoes
and more potatoes, corn and more corn, rather
than a variety of foods. Now the neighbors
where I live are learning a lot.
What we are doing naturally tastes good,
smells good, and is good for us. It is also
important because we learn many different
varieties of foods.

7.2 Salime Jalil Moreno
Organization: Voluntad de Dios Association of
Small Farmers, Pueblos Libres Rural Solidary
Network.
Parish of San José de Bagatela, Antonio
Sotomayor; Vinces Canton,
Province of Los Ríos.

What contributions has the School made to
your personal growth?
First of all, the National School has enabled me
to have a higher awareness that in the whole
country, in the Amazon region, the Highlands
and on the Coast there are complex social
realities as a result of the capitalist system.
We often feel that our struggles are only local
and we don’t realize that in many places
their realities are similar: indigenous and
other rural people without land, evictions,
agroindustry, logging, mining, petroleum
companies, flower plantations, agrochemicals,
certified seeds, fumigations, etc.
The School provided me with theoretical and
practical education to transform myself and to
transform my surroundings.

The School experience has enabled me to
think and reflect on proposals we can make
through agriculture to cope with the capitalist
system and to be able to build an autonomous,
independent organization in our territories.
We must networks and partner among our
organizations nationally, interweaving new
human relations.
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The new School has given us a new
perspective to understand our reality, using
new pedagogies and methodologies that
are responsive to the reality where we live,
so learning is experiential, and education is
liberating.

I learned how beautiful my people are –
humble and ready to construct, to transfor
and be transformed.
What is the School’s contribution for the
families you have worked with on their farms?
Are they continuing with these practices?

This has enabled them to learn new practices
and remember local practices. To become
more aware of the dynamics and flows in their
agriculture and their economy.
To be part of local organization and coordinate
with regional and national organization.
What has the School’s contribution been for
your organization?
Reflecting about the importance of organizing
for change.
Rethinking education in organizational
settings.
Networking for policy work and partnering
among national organizations.
Proposing actions to collectively cope with the
system’s impositions.
An anecdote you would like to share about
your experience at the School?
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There are many anecdotes. I think we shared
our cultures, our visions of the world, the

things we know about. We learned to adapt
and become a part of every place where we
have been. We learned to work together, to
make decisions collectively, to respect each
others’ differences, and to feel like a family.

7.3 Álvaro Lima

Organization: ‘Visión Integral’ Association of
Small Farmers
Palmar Community, Colonche Parish, Santa
Elena Canton, Province of Santa Elena.
For me, personally, it has meant opening
myself up some room to move where I am;
because I used to be a man of few words, but
now I am more expressive, I know what I am
talking about – I have a clearer, more open
viewpoint. So yes, for me, the School was a
favorable experience.
How did the trainers and your fellow learners
contribute to your experience?

The trainers contributed to making the School
into an education that is not vertical but
horizontal. At the School, educators are not
professors like at the university, but partners
in building a constructive education.
How did things go with the families you
worked with?

In fact, since I work in an organization, the
School helped me greatly in approaching
families and establishing a good relationship
with the families. This is clear because I
worked with only three families when I was

Since then we have been able to organize,
with various partners, other projects of
similar characteristics, which we are now
implementing.
An anecdote about your time at the School?

studying at the ENA, but now there are more
families involved.
These families, and the new ones who have
joined in, are applying what I have been able to
teach them, recovering organic planting, pest
control, agroecological crop care, recovering
traditional crop management practices.
On the farms in our community, we are growing
mainly banana, cocoa, lemon, tangerine and
orange, and many other foods for the family
table.

I have many, but I will tell you one: on one
of the trips we made with the School, my
classmates and I went at dawn to a river in the
Amazon region, in Zanja Arajuno, near Puyo.
This was amazing for me, a first, because here
in my zone, you only see rivers that big in the
rainy season.

I recommend the course because it is not
linear training, but a construction in which
the learner acquires the skills to develop
himself or herself, to develop ideas and share
knowledge, socialize with other people, learn
about other people’s customs and also learn
about other practices; because we don’t just
learn about our own surroundings, but get
to know other realities, other situations, and
that generates many advantages.

What sells the best of all is cocoa, which is our
cash crop, along with surplus fruit from what
we have planted.
How has the organization changed by learning
about agroecological practices?

In the organization we began working on
consciousness-raising about organic farming,
thanks to Heifer’s recognition and support,
which has given us the strength to continue.
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A

8.
chievements by
learners from the ENA
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8.1 Attitudes and values
•

Commitment with organizations.

This pioneering project is the first time in
Ecuador that national organizations have
worked together: Confederation of Kichwa
Peoples and Nationalities of Ecuador
(ECUARRUNARI); Eloy Alfaro National Rural
Coordinating Body (CNC-ECOY ALFARO);
National Confederation of Rural, Indigenous
and Black Organizations of Ecuador (FENOCIN);

National Coordinating Corporation to Defend
the Mangrove Ecosystem (C-CONDEM) and
a Collective of the Agroecological Schools of
the Northern Highlands. They jointly directed
and implemented systematic education of
their members in agroecology, who replicate
their knowledge by sharing what they have
learned in their communities and grassroots
organizations nationwide.
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as factors contributing to their progress as
farmers and communities.
•

Collective consciousness.

One outstanding aspect is the way that
graduates have increased their leadership
capacities and, in time, assumed new and
higher responsibilities in their organizations.
Several have taken positions of regional or
national leadership after their experience at
the School:

•

Participatory and democratic.

•

Valuing small farming families’ knowledge
and way of life.

In addition to the above organizations, the
Collective Leadership is supported by ten local
and regional organizations . This collective
has constructed and formalized operating
agreements and generated guidelines for the
School’s integrated development.
The School set itself an educational goal,
expressed in the exit profile for learners.
Evaluation has validated the School’s
approaches. Learners continually commented
on the ENA’s methodology15 and contents,
15
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16

•
National Women’s Leader (CONAIE):
Mariana Solórzano, a learner from Ecuarunari
•
Vice President of OPIJJ (a STO from
COTOPAXI) and subsequently, Youth Leader
of MICC (Indigenous / Rural Movement of
Cotopaxi): Milton Guamán, a learner from
Ecuarunari;
•
President of the Association of
Agroecological Farmers of Intag (ACAI):
Isauro Bolaños
•
Leader of the Union of Rural and
Indigenous Organizations of the Canton of
Cayambe (UNOCC): José Rogelio Caiza, a
learner from FENOCIN.
•
Representative of the Northern
Highlands Collective for the Collective
Leadership of the ENA: Cristian Quimbiamba,
a learner from the Northern Highlands
Collective.
•
President
of
the
Rukullakta
Community: Silvano Shiguango, a learner
from CONFEUNASSC.
•
President of the Federation of

Acai, Association Mushug Pakarina, Upml, Fupocps, Fotaena, Raa, Atam, Ucpslsa, Foccahl, and Pacat.
See Attachment xx.

Agricultural Centers and Rural Organizations
of the Coast (FECAOL): Efrén Román, a learner
from FECAOL
•
President of the Provincial Federation
of Communities of Loja: José Calva, a learner
from ECUARUNARI
•
Youth leader and promoter of
the Mushuk Pakarina Association of
Agroecological Farmers: Rocío Corte
•
Three leadership positions in the
Loja Agroecology Network, including the
presidency, by a graduate of the School.
•
Youth leadership in the Federation
of Rural and Indigenous Peoples of Bolívar
(FECAB BRUNARI): Juan Vallejo, a learner
from ECUARUNARI
•
President of the Tzawata Ila Chucapi
Community and leader of the Front to Recover
Ancestral Territories: Reinaldo Alvarado, a
learner from CONFENIAE
•
Coordinator of the canton production
committee of the Municipality of Nabón
and leader of Territories and Production in

the Union of Indigenous Organizations of
Azuay (UCIA): Octavio Yunga, a learner from
ECUARUNARI.

Additionally, many graduates have also
shouldered new responsibilities in their
communities and grassroots organizations.
•

Knowledge of the diverse reality.

The itinerant nature of the School hugely
magnified learning about reality, by
connecting with different climatic, ecological
and cultural situations from each learner’s
local experience, building commitment to
organizations and creating a setting for
enriching human connections. Thanks to this
movement, each module strongly motivates
learners in an experience like an internship,
generating knowledge and commitment.
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8.2 Capacities and skills
and productivity and diversification of their
income, by 49.63%.
• The unique organizational nature of the
ENA.

•

Capacities to systematically analyze.

By the end of the National Agroecology School,
five Regional Studies had been conducted:
‘Technical and Socio-economic Analyses’
in Esmeraldas, Santa Elena, Pichincha,
Cotopaxi, Loja and Azuay, to determine the
level of replicability and multiplication of the
knowledge acquired at the School on people’s
farms, using eight indicators: agroforestry, soil
moisture, crops, soil conservation, pests and
diseases, animal component, self-sufficiency
and others.
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• Revitalizing small farmers’ knowledge.
This research found that the sampled
participants have improved their farms
significantly in terms of increased production

Most similar experiences in Latin America
are promoted by a single organization, with
a specific leaning and affiliation. For the ENA,
organizations with different aims, and even
sometimes antagonistic positions, converged.
The negotiation, debate and participatory
discussion of agreements among organizations
and the collective work they did through the
collective leadership, has been admired and
discussed by the other similar schools on this
continent.
• Research.

Some of the work done through the ENA has
been summarized in this document. These
texts have been generated participatorily
““I feel that the ENA is a school to
strengthen us, the rural people, to be
more assured of what we are”. “The
School has made many contributions:
to learn about our rights as rural
people, to overcome our weaknesses,
and the greatest contribution is that it
taught me to value what is ours”.
Testimonial by learners about their
Community Time.

“Experimenting in my food garden with
fertilizing my fruit plants, legumes for
my animals, analyzing my soil, keeping
the earth fertilized so plants have
minerals and proteins. Managing family
food gardens, and preparing seedbeds of
native plants”.

Testimonial by learners about their
Community Time

with families and communities, of practical
usefulness from their very drafting, to
understand the contexts and interactions in
localities with more regional and national
settings, and to identify community and family
actions to change them, from technical work
on the farm up to community decisions about
the future.
•

Educate.

Many graduates have shouldered new
responsibilities in their communities and
grassroots organizations. We have ENA
graduates currently serving as: Agroecological
promoter of MICC and President of San Isidro
Community in Cotopaxi; Representatives and
delegates for their communities in broader
organizational forums such as the Assembly
of Organizations and Peoples of the Coast;
Advisory assistance on food production
in periurban neighborhoods of Cayambe;
Agroecological technician of the Union of
Agroecological Farmers and Associative

Marketing of Tungurahua (PACAT); Two
graduates are responsible for the area of
agroecological promotion in the Federation
of Rural organizations of Northern Manabí
(FOCAZNOM); Promoter of agroecological
markets for the Karanki People.

These results confirm that they have mastered
agroecological techniques with meaningful
levels of expertise and positive performance.
This placing of their knowledge at the service
of rural organizations is the outcome of ENA’s
component of aiming to educate learners to
teach others.
•

Disseminate and motivate.

When discussing this component of the
profile, practically everyone surveyed has
said that the debates, group work, coexistence
and practical exercises at the ENA enhanced
their capacities to communicate and plan for
sharing their learning in their communities.
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•

Formalizing and endorsement.

•

Capacity to apply the agroecological
approach on their farms or in their life
work.

An agreement signed by the ENA and the
Salesian Polytechnic University, Cuenca
campus, has reinforced this educational effort:
the University has academically endorsed the
learners from the first graduating class when
they completed their studies.

Module 10 of the ENA enables all participants
to ground their experience in managing their
own farms, applying their lessons learned, and
continueing to share knowledge and practices
in their communities.
Some testimonials from the systematic
summary workshop done jointly with the
two graduating classes reflect this personal
strengthening:
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“Now I feel trained to work with other people
and to speak without any fear”.
“I couldn’t before, but after the School I can

make proposals in the organization and to the
leaders”.
“I am carrying out a nationwide agroecology
initiative of exchanging seeds and experiences”.
“We share through market fairs”.
“ENA led me to recover my customs and value
my montubia culture”.
“The ENA led me to be in charge of my
organization”.
“What I have learned is very useful for me and
my family and my community”.
“I feel that I have a political understanding of
the problems of agriculture”.
“My knowledge and lessons learned in
different areas have improved, for social and
personal development, in theory and practice,
in topics involving the daily lives of farming
families in our canton”.

“The ENA helps my organization by the teaching
I have received and now can put into practice by
giving talks, workshops, seminars and bringing a
message of changing our lives and our farms, so we
can talk about living well”.
Testimonial by learners about Community Time

8.3 Conceptual development
•

Understanding about rural issues, and
rural organizations and movements.

Willingness to build unity among rural and
indigenous organizations around agroecology
has been another feature of the leadership of
ENA graduates.
As technicians, they have been consulted
by their own organizations, some of which
have incorporated ENA graduates into
their advocacy efforts. These cases have
confirmed that they also acquired capacities
as technicians and in their understanding of
political trends and organizational proposals.

•

Mastery of rural and indigenous
knowledge.

By the second group of students, the working
methodology for community time was
adjusted and improved, so the final efforts
were more integrated and better expressed
the proposed array of lessons learned, not only
in terms of the contents of School Time, but in
the practice of community time so that each
graduate produced a document on “Dialogue
among different kinds of knowledge” in their
respective communities, condensing the
application of knowledge, skills and attitudes
in Political Economics, Agroecology and
Grassroots Education.
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8.4 Institutional achievements
•

Education understood as collective
construction and responsibility

Participants identify the School as a venue
for education, capacity building, collective
political and technical construction; and as
a place to share knowledge, experience and
values. This assessment can be understood
because of the way that ENA contributed to
developing their personal capacities and the
positive impact on their communities and
organizations.
Sharing chores and responsibilities turned
learners from an individual vision of their
training into a collective one, so the education
was not just for each learner, but for their
community and organization
•

Education developing
knowledge holistically.

by

integrating

The three profile components (multipliers,
technicians and teachers) are intimately
inter-related, and not rigidly divided from
each other. The exit profile is an integrated
wholeness, which has only been analyzed
by its component parts to go deeper into the
analysis and search for evidence.
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Achieving this exit profile has contributed
strongly to achieving the overall goals of the
School, which is also to the credit of other
aspects such as the leadership bodies of the
ENA and the organizational backstopping,
among others.

•

Adaptability and capacity to reorient
objectives

Adjusting the curriculum to meet the starting
conditions of learner groups overcame a habit
that is ingrown in Ecuador’s training models:
stringing topics in a long list. ENA’s challenge
was to go beyond covering different subjects
to understanding how they are integrated into
a whole as well as sequentially.

• A place to practice self-reliant management
Self-management in the School’s internal
governance, including the contributions,
for example, of meals for learners, made
the available budget stretch to cover the
completion of all modules of the second group
of learners (including extended time during
the School Time parts).

L

9. essons
learned in the ENA
experience
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project and become a self-managed program
has contributed further to rural unity in favor
of agroecology.
• The Pedagogical Coordinators built capacities
to enable them to confront the challenge of
applying the principles of liberating education
in an agroecology school. As when selecting
participants, belonging to organizations was
important but was not sufficient.

Lessons learned during the National
Agroecology School are multiple and reflect
the innovative nature of this education with
rural leaders of diverse geographical, ethnic
and organizational origins.
• Agroecology is a common demand by the
different rural organizations, making it a
meeting-point to discuss the situation of rural
sectors holistically. This coming-together
of the organizations, which happened
in the Constitutional Convention and in
discussions on the Law of Food Sovereignty,
was strengthened by this proposal for
concrete work together. This achieved the unprecedented nationwide convergence of these
organizations around common aims and basic
trust, to generate a joint education that would
respect each member organization’s political
aims.
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• When the Heifer Foundation proposed to
transfer the School’s Leadership so it could
transcend the timing of a single development

Moreover, suitable relationships must be
built with the School’s Collective Leadership,
avoiding work overload. As experience has
shown, a solid pedagogical team can hold the
work together, even if there are difficulties in
coordination within the Policy Leadership.
A very useful instrument was the agreement
achieved when the School began, designing
the organizations’ different roles and
commitments. This model of coordinated
administration ensured a sustained, shared
project.
• Rural organizations’ commitment and
appropriation of the School as their own, and
learners’ organizational membership and
belonging to a concrete territory, helped apply
their knowledge to reality concretely.

• Learners evinced the need for their
organizations to backstop their participants,
raising support for agroecology in their
territories and supporting the different
activities after school that graduates continue
carrying out to promote agroecology and
improve production, which is one of the
School’s verifiable impacts.

• Community time requires organizations’
commitment and that of the selected mentor,
so solutions are clearly established, there
is dialogue and relations with educators

and with leaders. The role of organizational
representatives who monitored activities
was essential, but difficult to observe for the
Collective Leadership. At the beginning, not
all of them performed thoroughly and some
graduates of the first group never received
this backstopping. However, when there was
active participation by the people responsible
for mentoring, this improved the system and
ensured backstopping and interaction with
the Pedagogical Coordinators.

• The exit profile for graduates, as multipliers,
technicians and educators makes it necessary
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enabling learners to understand the world far
beyond their own communities.

The framework analyses of rural economies
helped understand how markets work,
although there was a limited development of
concrete contents relevant to strengthening
marketing circuits and rural-urban linkages.

to maintain a relationship between theory and
practice, leading to holistic education, which is
not obtained from scattered technical training
events, although such courses can be useful
for learners.
• The evaluation done by the Collective
Leadership, the Pedagogical Coordinators and
the representatives of the learners from the
first group led to adjustments to the model,
diversifying the alternatives for organizational
backstopping through community leaders,
delegates from regional or second-tier
organizations as long as they were able to
provide support for the students.
• The curriculum and applying the principles
of liberating education, with ongoing
critiquing and the responsibilities performed
by learners enabled them to get into the work
and leadership in ways that broke free of the
traditional separation between intellectual
and manual work.
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A significant curricular achievement was
the national perspective, related with the
international and local context and therefore

• Having the capacity to make the necessary
adjustments along the way during early

experiences enabled more tangibles learning
outcomes and generated its own model for
the Agroecological School: intercultural,
ecumenical, diverse and dialogue-based,
informed by the multiple sources explained
above, able to refine experiences and mould
them to the particular characteristics of
Ecuador.
• Official or academic recognition of the
School’s performance was unanimously

interesting to the learners; the endorsement
and diploma provided by the Salesian
Polytechnic University granted formal
recognition, without contradicting the ENA
pedagogical model.
• The ENA experience was shared at
international meetings of Via Campesina,
to which it was invited. This opened up new
expectations for exchanges with similar
initiatives.
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1.Basic Agreement of the National Agroecology
School
NATIONAL AGROECOLOGY SCHOOL
“A School by Rural, Indigenous, Afro and Mangrove Organizations”

E-mail: enagroecuador@gmail.com

-

Quito, Ecuador

BASIC AGREEMENT BY THE COLLECTIVE LEADERSHIP FOR THE 2 ND GROUP
OF STUDENTS
ANTECEDENTS:
On the basis of the overall evaluation done in June 2010, the evaluations for each
module and the reflections by the DC throughout, aspects have been established to
orient operation and the new basic agreement for the 2 nd group of students of the
National Agroecology School.
1. Goals

The purpose of this agreement is to provide a framework for collective action to
promote the National Agroecology School, attain its political and pedagogical goals
as set forth in the attached document.

The School will be implemented in the framework of unity in diversity among
national and regional organizations. It is constructed on basic common
understandings about agroecology and recognizing the differences and political
and organizational backgrounds of each organization.

2. Guiding Principles for the Operation of the ENA’s Collective Leadership

a. Respect for the sovereignty, autonomy and diversity of the organizations
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taking part in this process.

b. The School will pursue among its lines of action the generation of public
opinion, motivation to upscale agroecology, understand and reinforce food
sovereignty.

c. The School is a place for training and a gathering to reflect among diverse
people, while seeking to reinforce the commitments to each organization’s
guidelines.

d. This attempt to collectively construct knowledge will constantly recover the
ancestral knowledge of rural, indigenous, Afro and mangrove peoples
communities;
e. The ENA is based on dialogue among different kinds of knowledge, starting
with analysis, observation of reality and ongoing motivation to transform it;

f. The National School is an organic effort (by the rural movement in all its
diversity) and strategic, with flexibility to respond to situations as they
arise, contributing to organizations' role of policy advocacy and enabling
learners to jointly make their efforts with their own communities and
grassroots organizations.

In its construction, it has allies and support through its praxis, i.e., through its
reflection about life, about its work and from a position of solidarity with the
people, backing previous and current struggles by the rural, indigenous, Afrodescendant and mangrove peoples movement, as well as some universities, nongovernmental organizations and intellectuals.
3. Political understandings of Agroecology

We start by acknowledging the various dimensions of agroecology: political,
organizational, social, cultural, ethical, ecological, and economic; understanding
that the need persists to incorporar new and/or forgotten aspects corresponding
to the country’s different situations: territorial development, mangroves, smallscale fishers, gathering peoples, among other aspects beyond an understanding
limited only to an “agricultural” approach.
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Agroecology includes caring for and defending life, producing food, political and
organizational awareness, progress in cooperation, for transformation,
agroindustry, exchange and mobilizing the fruits of our work, promoting an
alliance between city and country peoples.

Agroecology is part of our ancestral heritage and our dynamic, rational way of
being part of Nature, respecting biodiversity, its cycles and its balance. It is one of
our ways of combatting the encroachment of capitalism and all forms of
domination and is therefore a political, grassroots, social, cultural, ancestral,
scientific, economic, strategic and class construct.
We also outline the following understandings:

a. The agroecological approach recognizes the need for an ecological
reconstruction of agriculture in a policy framework of class, open to ongoing
reflection and incorporating approaches to enrich this framework.

b. It is not opposed to scientific knowledge, recognizing the establishment of a
dialogue among different forms of knowledge to find alternatives for change
versus the capitalist system, arising from the people.

c. It is constructed as a decision for resistance against the different forms of
exploitation and domination by the capitalist system, generating autonomy
and power by class positioning and not excluding the generation of solutions
for food sovereignty.
d. From its political dimension, agroecology enhances relations of gender and
generational equity and addresses the feminization of rural areas and other
phenomena resulting from capitalist imposition on rural life.

e. Recognizing that change toward agroecology requires a transition and
therefore the School must reflect this in its support and contents.
4. The School’s pedagogical agreements

The pedagogical approach is based on a School and education that are
agroecological-political, integrated, self-managed, reflecting reality, enabling
critiques of reality in the framework of grassroots education. Therefore, it will
promote a balance between political and technical education; between theory and
practice.
Other pedagogical aspects include:
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 Developing a technical and political approach of resistance against the

dominant system, grounded in food sovereignty and with the policy of
organizing to transform society.

 Improving rural knowledge and practices;

 Taking advantage of academic contributions,

 Revaluing ancestral and cultural experience, knowledge and practices.

 Developing policies of coexistence and production favoring diversified

production, respect for Nature and a way of life or lifestyle.

 Promoting self-organization by students as a pedagogical way to grant them

an active role in building the School, and the responsibility to contribute to
their community and organization.

Within this framework, the methodology includes two fundamental times:

- School Time lasting seven days, beginning Sunday afternoon and ending
Saturday night, every two months. During this time learners will live together,
practicing democracy, self-organization, reflection and inter-cultural relations in
practice.

- Community / farm Time when learners will fit into the socio-political
dynamics of their organization, and put their knowledge into practice according
to the guidelines agreed upon by their organizational partners.

During both time periods, the School must have clear, established rules, all the
while flexible to enable learners to develop adequately. Learners must broadly
interrelate with and influence society through public discussion, publication and
presentation of progress and achievements and establishing agreements with
entities that will reinforce this impact.

The organizations must guarantee the political and organizational backstopping
for their learners during Community Time, and the technical and political backing
will be provided by the ENA. This separation is not conceptual but a question of
different roles, to optimally assist in progress and interaction among the School –
learners – community – organization.
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The School does not replace the political organizational role of the organizations,

because its autonomy is subordinated.
5.- The structure of the School

The ENA comprises the following entities:
a.
b.
c.
d.
e.
f.

Collective Leadership
Regional Councils
Consultative Council
Pedagogical Coordinators
Learners’ Coordinating Team
Educators' Collective

6.- The role and commitment of the entities comprising the School.
Collective Leadership.- the School’s policy-making body, comprising
representatives of national organizations and Regional Councils, with the roles of:
a.- Designing criteria and identifying zones and grassroots organizations that will
participate in the School.
b.- Establishing mechanisms for publicizing and providing ample, detailed
information about the School and design mechanisms to coordinate and support
grassroots organizations that will participate, seeking balanced national, regional
and local representation.

c.- The Collective Leadership designs the learner selection criteria and spaces
available, taking into account contributions by the Pedagogical Coordinators and
learners from the preceding group.
d.- Designing mechanisms for the national organization to backstop the local
organization (where the learner is from).
e.- Integrating and coordinating learners into its dynamics and those partners who
have been chosen to backstop them.
f.- Inviting organizations or individuals with significant influence in relevant areas
to the goals of the School who do not belong to the DC to take part, if considered
necessary.
g.- Defining profiles, appointing and monitoring the School’s Pedagogical
Coordinators.
h.- Reflecting on and debating the political and pedagogical project of agroecology;
the scenario and situation facing agroecology and food sovereignty; and possible
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strategic actions.
i.- Fund-raising and management and collective delegation of resource
administration to one of the member organizations.
Agreements for operation of the Collective Leadership

DELEGATION: Each National Organization and Regional Council will delegate one
main person and one alternate as permanent representatives of their organization
on the School’s Collective Leadership. If considered necessary, other members may
participate to enrich the meetings at different times during the School.

DECISION-MAKING: Decisions will be made by consensus, agreeing to make the
utmost efforts for this to work, understanding that this is a new way to reach
agreements, to live unity in diversity, to respect each organization’s way of
thinking, but be able to identify common goals and ways of attaining them. Such
agreements also require each organization to clearly argue its positions, making its
approaches and aims clear to the rest.

FREQUENCY OF MEETINGS: DC meetings will be held every three months and as
possible rotating them, deciding at the beginning of each year/cycle about
planning objectives. Appoint a coordinator to call to meeting and monitor the plan.
FOR BUDGET MANAGEMENT: The ENA budget will be administered by an
organization delegated by the DC, for a two-year period. After 18 months, that
management will be evaluated to decide about the organization responsible during
the next period.

Regional Councils

These comprise the organizations interested in taking part in the School and
mandatorily those organizations whose members have been selected as learners.
Their roles are:

a.- Selecting learners and presenting them to the collective, while also choosing the
people who will provide political backstopping for each learner.
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b.- Identifying local and regional support mechanisms to solve problems that arise,
facilitating, among other things, participating by women, people with heavy

workloads, and youth.

c.- Generating conditions so learners can engage in their training, particularly
women.
d.- Coordinating technical backstopping.

e.- Organize the modules hosted in their region collectively and in coordination
with the CP.
f.- Coordinating joint actions to expand the impact of the ENA at the regional level
(forums, workshops, etc.).
g.- Delegating a representative to the DC.

h.- Assisting in fund raising for operation with its local organizations and
institutions.
Agreements for the operation of the Regional Councils (CRs)
-

-

CRs will meet every two months, between modules. These meetings will be
to evaluate the previous module and plan the new one and the different
activities to be scheduled. A representative of the CP will participate in
these meetings.
The DC representative must report on and coordinate the national and local
dynamics.

The Consultative Council.
-

Comprises institutions and organizations supporting the ENA (universities,
NGOs, others).
It will meet twice a year and its members may be invited by the DC and CP
for specific consultation.
Its task is to propose strategic actions and suggest political and academic
agendas for the School.

The Pedagogical Coordinators

- 139 -

The central role of the CP is to ensure that the persons selected, who are key
players for their organizations, must not have interferences, considering the
following:
 Construct the curriculum, implement it and adjust it to the educational
process, maintaining its rigorousness, in the School’s pedagogical and
methodological principles.
 Prepare an activities plan for the School Time and Community Time to
guide monitoring and evaluation.
 Prepare suitable materials. Find available material that is relevant, taking
into account the different skill levels of the learners.
 Identify, involve and coordinate educators in the pedagogical process.
 Coordinate logistical conditions for ENA activities.
 Develop an adequate communication and monitoring system to interrelate
learners, partners, educators, technical backstoppers, the CRs and the DC.
 Through the School, enable women’s participation.
 Technical support for fund raising.
 Report to the DC and Regional Councils on the School’s progress.

The General Coordinating Team of Learners.

a.- Monitor individual agreements for participation in the School.
b.- Through self-organization as a pedagogical practice, take part in managing the
School, developing their critical and self-critical capacities as part of their
education.
c.- Coordinate performance of learners’ educational tasks.
d.- Evaluate the School’s progress and propose strategic actions to the CRs and DC.
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2.Selection form for participants and partners
DOCUMENT FOR ORGANIZATIONS PARTICIPATING IN THE COLLECTIVE LEADERSHIP.
1.- General Data
Name of the Organization: ………………………………………………………………………………....
Name of the person delegated to represent the Organization in the School:

……………………………………………………………………………………………………………………………
Current position or responsibility …………………………………………………………………….....
2.- Selection of learners and working zones

2.1.- Selection criteria: If other selection criteria in addition to those proposed by the School have
been proposed and applied, please note them on the following chart.

Criteria and requirements proposed
by the School
- To be part of this collective process,
following and respecting it, clearly
understanding that it is not just the
individual learner but basically for
the entire organization.
- To know how to read and write
- To be an active part of the
organization and community
- To have basic practical basic
experience in agroecology
- Personal interest and motivation
- To be willing to sign their
commitment with the Organization
and the School.
- To be endorsed by the national
organization and the local

Other criteria and requirements
applied by the Organization.
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-

organization.
Sensitivity regarding gender equity
and inter-cultural relations.

2.2.- Affiliated Organizations interested in participating in the School: Please note their names
and areas of influence (if more spaces are required to list them all, the chart can be extended).
Names of affiliated organizations
that will participate in the School

Geographical zone of influence
(canton, parish, community, other)

2.3.- Organizations and zones interested in and able to host modules: Note the following data
for each organization:
Name of the Organization:………………………………………………………………………………………..
Geographical Location:………………………………………………………………………………………………….
How will the community contribute to strengthening the School?

How will the local organization local benefit from having one of the modules of the School held in
their zone?
3.- Selection and mechanisms for backstopping

3.1. Note the criteria and requirements that the organization has decided to select
backstoppers.
…………………………………………………………………………………………..
……………………………………………………………………………………………
3.2.- List of persons comprising the group who will monitor and assist the learners from the
National Agroecology School.
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Names

Organization (regional)

…………………………………………………………………………………………

Residence

…………………………………………………………………………………………..
Date:

Full name of the person responsible for preparing this information:

3.Registration for pre-selecting learners

DATA ON LEARNERS1

1.- Full Name:

…………………………………………………………………………….................……………………….

2.- Age: …………

3.- Current activity and/or function (e.g., farmer, or promoter, or leader):

………………………………………………………………………………
……………………………………………………………………………..

4.- Origin: Note the grassroots organization to which he or she belongs and the place where they
live.
……………………………………………………………………………….
………………………………………………………………………………

5.- Agroecological experience (outstanding aspects):
………………………………………………………………………………
……………………………………………………………………………..
……………………………………………………………………………….
1

This form must be filled in by candidates to participate in the School.

- 143 -

6.- Motivation, why do they want to participate in the National Agroecology School:

7.- What does he or she expect from the School?

……………………………………………………………………………….
……………………………………………………………………………….
……………………………………………………………………………….
……………………………………………………………………………….

8.- What difficulties might limit his or her active participation in this education?
………………………………………………………………………….……
………………………………………………………………………….……
……………………………………………………………………………….
………………………………………………………………………..….….

9.- Commitment to the School, the organization and their farm:
….……………………………………………………………………………
…..………………………………………………………………………….
..…..…………………………………………………………………………
10.- Observations (suggestions and others)

Place and date:……………………………………………….

Signature:………………………………………………………….
ID Card: ……………………………
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4.Example of planning for the on-campus work in
a module

1. Example of planning for the on-campus work in a
4.
MODULE 8
ZANJA ARAJUNO-PASTAZA
8-14 JULY 2012
AGENDA
MODULE 8

module

Sunday 8th

Monday 9th

05:30-06:00
Wake up
Sunday
8th
Monday 9th
6:00-12:00
6:00-7:30
Arrival of
Preparing
learners
refreshments
05:30-06:00
07:30-08:00
Wake
up
Breakfast
6:00-12:00
6:00-7:30
08:00-08:15
Arrival of
Preparing
Work Time
learners
refreshments

Tuesday 10th
05:30-06:00
Wake up
Tuesday
6:00-7:30 10th
Preparing
refreshments
05:30-06:00
07:30-08:00
Wake
up
Breakfast
6:00-7:30
8:00-8:15
Preparing
Work Time
refreshments

07:30-08:00
Breakfast
08:00-08:15
08:15-09:00
Work
Time
Preparing

07:30-08:00
Breakfast
8:00-8:15
08:15-09:00
Work
Time
Reading
time

9:00-9:15
08:15-09:00
Mystical
Preparing
Expression
presentations

9:00-9:15
08:15-09:00
Mystical time
Reading

presentations

9:15-9:30
Welcome by
the host
9:00-9:15
organization

Mystical
Expression
9:30-10:30
9:15-9:30
Individual
Welcome
review ofby
the
host
community
organization
time tasks

10:30-10:45

9:30-10:30
Refreshments
Individual
10:45-11:30

ZANJA ARAJUNO-PASTAZA
Wednesday
Thursday
8-14 JULY 2012
11th
12th
AGENDA
05:30-06:00
05:30-06:00

Breakfast

8:00-8:15
08:15-09:00
Work Time
Reading
time

Expression

9:00-9:15
Mystical
Expression

9:00-9:15
Mystical
Expression

10:30-10:45

9:15-10:30
Refreshments
Review
of
10:45-11:30

Saturday 14th

7:00-7:30
7:00-7:30
Wake up
Wake up
Wake up
Saturday 14th
Thursday 7:30-8:30
Friday 13th 7:30-8:30
6:00-7:30
Preparing
Preparing
Preparing
12th
refreshments
refreshments
05:30-06:00 refreshments
7:00-7:30
7:00-7:30
07:30-08:00
8:30-9:00
8:30-9:00
Wake up
Wake up
Wake up
Breakfast
Breakfast
Breakfast
6:00-7:30
7:30-8:30
7:30-8:30
08:00
– 9:00
9:00-9:15
9:00-9:30
Preparing
Preparing
Preparing
Gorefreshments
to the
Work
Time
Evaluation
–
refreshments
refreshments
community
critiquing and
07:30 – 08:00
07:30-08:00 8:30-9:00
8:30-9:00
self-criticism

Wake up
Wednesday
6:00-7:30
Preparing
11th
refreshments
05:30-06:00
07:30
08:00
Wake– up
Breakfast
6:00-7:30
8:00-8:15
Preparing
Work
Time
refreshments

9:00-9:15
08:15-09:00
Mystical
Reading time
Expression

9:15-10:30
Review of
community
time tasks

Friday 13th

9:15-10:30
Economic
dimension of
agroecosystem
s
10:30-10:45
9:15-10:30
Refreshments

Economic

Breakfast

Breakfast

08:00 – 9:00 9:15-9:30
9:00-9:15
9:00-1:30
Gothe
to the
Work Time
Visit
Mystical
community
community
expression of
the day

Breakfast

9:00-9:30
9:30-10:30
Evaluation
Evaluation
of –
critiquing
and
the module
self-criticism

9:30-10:45
9:00-1:30
9:15-9:30
Ecological
and
Visit the
Mystical
community productive
expression of
dimension
the dayof
agroecosystem
s 9:30-10:45

10:00-10:30
Refreshments

9:30-10:30
Evaluation of
the module

Ecological and
productive
dimension of
agroecosystem
s

10:30-10:45
Refreshments

10:30-10:45
Refreshments
10:45-1:00

- 145 -

review
of
Continuing
thecommunity
Continuing dimension of
Plenary and
subject
subject agroecosystem
community
timethe
tasks
Continuation
Continuation orientation for
time tasks
s
community
time
10:30-10:45
10:30-10:45
10:30-10:45
10:00-10:30
10:30-10:45
10:30-10:45
Lunch
Lunch
Lunch
Lunch
Lunch
Lunch
Lunch
Refreshments
Refreshments
Refreshments
Refreshments
Refreshments
Refreshments
1:00 – 2:30 10:45-11:30
1:00-1:45
1:00-1:45
1:00-1:45
1:30-3:00
1:00-1:45
1:30-2:00
10:45-11:30
10:45-1:00
Lunch
Continuing the Continuing
Plenary
and
the 1:45-2:00
subject
orientation
for
3:00- 4:30 subject
1:45-2:00
1:45-2:00
1:45-2:00
2:00
Continuation
Continuation
Preparing
Work Time
Work Time
Work Time
Work Time community
Return to
timecommunities
locale and
organizing Lunch
Lunch
Lunch
Lunch
Lunch
Lunch
Lunch
1:00personnel
– 2:30
1:00-1:45
1:00-1:45
1:00-1:45
1:30-3:00
1:00-1:45
1:30-2:00
Lunch
2:30-4:30
2:30-4:30
2:30- 4:30
3:00-3:30
2:30- 4:30
Continuing the1:45-2:00
.
Mystical
3:00- 4:30
1:45-2:00
1:45-2:00
1:45-2:00
2:00
subject
Continuing
Continuation
Expression Work
Continuation
Preparing
Work
Time
Work
Time
Work
Time
Time
Return to
3:00-4:30
the subject
locale and
communities
Dialogue with
organizing
the
personnel
community 2:30- 4:30
2:30-4:30
2:30-4:30
2:30- 4:30
3:00-3:30
the . 4:30-4:45
Mystical
4:30-4:45 Continuing
4:30-4:45
4:30-4:45
4:30-4:45
4:30-4:45
Refreshmensubject
Refreshments Continuing
RefreshmentsContinuation
Refreshments Expression
RefreshmentsContinuation
Refreshments
the subject
3:00-4:30
ts
Dialogue with
5:00-5:30
4:45-6:45
4:45-6:00
the 4:45-7:00
Review the
Continuing the
Continuing
community
agenda and
subject
the subject
4:45-6:45
Cultural
4:45-6:45
4:30-4:45
4:30-4:45
4:30-4:45
topics of the4:30-4:45
Continuing the4:30-4:45
afternoon 4:30-4:45
Continuing the
Refreshmen
Refreshments
Refreshments Refreshments
Refreshments
subject
module
subject
and evening Refreshments
ts 5:30-6:45
6:00-6:45
5:00-5:30
4:45-6:00
Meeting of 4:45-6:45
Sports time
Review
the
Continuing
the
Continuing
4:45-7:00
commission
6:45 – 7:00
6:45-7:00
6:45-7:00
6:45-7:00
agenda
subject
the Writing
subject
4:45-6:45
Cultural
4:45-6:45
s and
Writing
Writing
Writing
the afternoon
Continuing
the
topics of the
reflections
reflections Continuing
reflections
reflections
subject
and evening
subject
module
5:30-6:45
7:00–7:45
7:00–7:45 6:00-6:45
7:00–7:45
7:00–7:45
7:00–8:00
7:00–7:45
Meeting
of
time
Supper
Supper Sports Supper
Supper
Supper
Supper
commission
– 7:00
6:45-7:00
6:45-7:00
7:45-8:00 6:457:45-8:00
7:45-8:00 6:45-7:00
7:45-8:00
7:45-8:00
s Work Time Writing
Writing
Work Time Writing
Work Time Writing
Work Time
Work Time
reflections
reflections
reflections
reflections
8:00-9:00
8:00-9:00
8:00-9:30
8:00-8:30
9:00-10:00
8:00-8:30
7:00–7:45
7:00–7:45
7:00–7:45
7:00–7:45
7:00–8:00
7:00–7:45
Meeting of
General
Video –
Meeting of
Return to
Meeting of
groups
coordination
debate
commissions
Zanja Arajuno commissions
meeting
8:30-9:30
8:30-9:30
Meeting of
Meeting of
study groups
study groups
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Supper
7:45-8:00
Work Time
8:00-9:00
Meeting of
groups

Supper
7:45-8:00
Work Time

8:00-9:00
General
coordination
meeting

Supper
7:45-8:00
Work Time
8:00-9:30
Video –
debate

Supper
7:45-8:00
Work Time

Supper

8:00-8:30
9:00-10:00
Meeting of
Return to
commissions
Zanja Arajuno
8:30-9:30
Meeting of
9:00-10:00
9:00 – 10:00
9:30-10:30
9:30-10:30
groups
Meeting of
Meeting of the
Meeting of study
Meeting
of the
9:00-10:00
10:00
9:30-10:30
9:30-10:30
the study9:00 –group
the study
group charged
Meetinggroup
of inMeeting
of the for
Meeting
of
Meeting
of the
responsible
group
with the
the study
charged
charge ofgroup the mystical the study
responsible group
mystical
group inthe day’sresponsible
for and
group
with
the
expression
for the
expression
and
mysticalthe mystical
coordinating responsible
mystical
commission to
charge of
mystical
expression
the day
expression expression
prepare the
the day’s
expression
and for the
and
and
mystical to
mystical
coordinating
mystical
commission
coordinating prepare
expression
expression
the day
expression
the and
cultural
and the day
mystical
evening
coordinating
expression and
Silent time
Silent time
Silent time
Silent time
Silent time
11:00
11:00 the day 11:00 cultural11:00
11:00
evening
Silent time
Silent time
Silent time
Silent time
Silent time
11:00
11:00
11:00
11:00
11:00

Supper
7:45-8:00
Work Time

8:00-8:30
Meeting of
commissions
8:30-9:30
Meeting of
9:30-10:30
study
groups
General
9:30-10:30
coordination
General
meeting
coordination
meeting

Silent time
11:00

Silent time
11:00

ASSIGNMENT OF TASKS

TASK

Preparing refreshments
Breakfast work
Lunch work
Supper work
Cleaning bathrooms
Cleaning meeting room and shared areas
Mystical expression and coordinating the
day

DIA 1 DIA 2 DIA
3
G4
G3
G5
G5
G1
G1
G4
G3

G2
G2

G4
G3

G2
G3

DAY
4
G2
G5
G1

DIA
5
G1
G5
G1

DIA
6
G5
G5
G1

G2
G4

G2
G5

G2
G1

G4
G3

G4
G3

G4
G3

DIA
7
G4
G5
G1
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5.Guide for host organizations for the on-campus
week of work
GUIDE FOR HOST ORGANIZATIONS FOR SCHOOL TIME
The National Agroecology School (ENA) is itinerant, which is a mechanism so learners can become
more familiar with the different ecosystems and diversity in the country, as well as exchanging
experiences about the work of the organizations in each working zone.

Being a collective experience it has s Joint Leadership, directly policy and operational issues of the
School, and therefore has voluntarily agreed commitments to help its work. One is that a member
organization of the Collective Leadership HOSTS one or more modules during School Time (one
week working with Learners and Facilitators). This responsibility may be assumed by one of its
grassroots organizations, who will then coordinate with the Operating Coordinators and the
different bodies comprising the ENA.
The responsibilities assumed by host organizations include:

1.- Ensuring the physical conditions of a locale to hold the School Time. We know that
organizations have facilities for training and in some cases they need improvement, which can be
done with ENA assistance, since there is a small fund to pay for hospitality. However, we must
remember that the School is an effort by all, and insofar as we reduce costs we will have the
possibility of increasing activities and improving the education itself.
The best conditions in this aspect that the ENA requires are:

1. 1- Regarding the facility and physical structure, ENA requires:
 A classroom equipped for 40-person classes. This room must be adequately ventilated and
lighted, but with the possibility of darkening it to watch videos and PowerPoint
presentations.
 Dormitories, which may be collective, with capacity for 45 persons: 27 men and 13 women
learners, 4 coordinators (2 men and 2 women) and sometimes 1 facilitator.
 A secure place to keep instructional materials and books of the School to be used during the
week.
 Areas that can be open for group work.
 Areas for sports and recreation.
 A roomy dining-room, preferably with room for everyone at once.
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Showers and bathrooms, separate for men and women, with hot water in very cold places,
since learners come from the Coast and Amazon region and changes in climate could affect
their health.

2.- The community visit

The host organization is one more educator for School Time. It is ideal for them to join the
pedagogical team as much as possible. We request one community day, involving:

One day during the week (Wednesday or Thursday) the learners go to a nearby community where
the organization can show them its work in agroecology, its organizational process and cultural
wealth. For this purpose, we suggest:
 They can visit some concrete technical and productive experiences and enable learners to
practice, doing volunteer work on neighbors’ farms. There should be time for the learners
from the organization who are attending the ENA to tell about their experience in detail.

 Devote time for a leader of the local host organization to share about the history of the
community and organization with the Learners. It is suggested to work on: the
organization’s goals, membership, history (formation and struggles), and concrete work in
agroecology or rural-indigenous agriculture. We suggest not to generate debates or
confrontations about situational political issues, since building agreements is democratic
and respectful of each position of the organizations comprising the ENA.
 In the afternoon or evening, share cultural expressions (dance, music) with learners,
coordinating with the ENA culture commission.
 The host community must provide lunch, refreshments and supper for the learners, the cost
of which will be covered by the ENA.

3.- Caring for children, health and nutrition

This group of ENA students included two women who must attend with their small children (1-2
years). Therefore, the organization must find a person to help take care of the children while their
mothers are in class and doing tasks. This person will receive a small payment for this assistance.
Ideally, it should be someone who lives nearby or stays at the School for that week.
Food: ENA covers the costs of food for participants, and prefers to eat foods produced on the farms
of members of the organization, natural and varied, respecting people’s own ways of eating. The
menus will be coordinated with the Health and Nutrition Commission of the School.
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The School’s methodology is to practice inter-cultural relations in all expressions and one is
ancestral or local medicine. So, if there are people who know about this medicine, it will be very
important for them to help deal with health issues that arise during these days; and to have clear
plans for referral to a health center, hospital or doctor, if required.
To coordinate other initiatives that the organization wishes to propose, the operational
coordinator, Ms. Nancy Minga, should be informed in order to consider them in planning the
module.
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6.Sample guide for community time
GUIDE FOR COMMUNITY TIME - MODULE 7
Riobamba, 13-20 May 2012.
Community Time is fundamental for learning, involving theoretical and practical work in direct relation with
learners’ reality, planned by the School, in coordination with organizations and communities. In this time,
learners return to their places of origin or work (communities, organizations) and can develop, on the basis
of what they learned during School Time and the agendas of their home organization, an attitude of research
and reflection on their own reality, creating or re-creating, learning, teaching and reflecting on their
education.
The learners must do the following during their Community Time:

1.- To more deeply explore the topics addressed during School Time:
1.1.- On the basis of their work with Horacio Martins and the text: “Community of resistance and achieving
progress”:

- Briefly answer the meaning of having technological and productive autonomy.
- Converse with people who know about agriculture and propose three strategies for achieving autonomy
(remember that we are not referring only to traditional knowledge).
1.2.- Re-read the text: “anthropological interview, introduction to non-directive leadership” and write about:
-

What guidelines this text gives us for having interviews with individuals or families.
What are your concerns about your work in the dialogue among different forms of knowledge.

2.- Following the orientations given by the CPP, conclude (if you have not already finished) the first
phase of action research.
Remember the aspects that must be systematically summarized as the conclusion for your participatory
mapping:

-

Write about the background of the community and territory history, highlighting productive
and socio-economic, environmental, cultural and political - organizational aspects.
Make a chart comparing “before and after” with these criteria.

On the basis of your research and reflection on the agro-ecological history and an analysis of
disputes for your territory, write (not necessarily on the computer):
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-

What is the model of accumulation (type of model to exploit labor and Nature, how
resources are distributed, whom we produce for, etc.)
What stakeholders are in dispute, what are their class interests and how do they act as a
function of those interests. Reflect on your organization’s actions in this regard.
From an environmental, economic and organizational perspective, what potential do we
have?

3.- Using the guide to select families, begin three dialogues:

- If possible, work with the representative or a leader of your organization in selecting three families.
- Converse with the families, explain the purposes of the dialogue and its process.
- Conduct an interview – dialogue with each family, following the methodological guide. The interview
should be recorded.
- Transcribe the interviews.
4.- To participate in the collective research about corn, using the corresponding data forms,
systematically analyze the varieties in your zone.

5.- Bring food to help prepare the refreshments.

6.- Bring seeds and medicinal plants to share.

7.- Also bring flags, books, symbols of the organizations (national and regional).

8.- The (new) group 2 organizes a souvenir (cards, etc.) to give to the families or organizations visited (this
task rotates and is part of the responsibilities of work groups).
9.- Reach working agreements with the local partner; bring a report signed by the local partner about the
activities done during community time
Riobamba, May 2012
Pedagogical Coordinators

7.Guide for reports by partners
GUIA FOR REPORTS BY LOCAL PARTNERS
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Riobamba, May 2012
Pedagogical Coordinators

7.Guide for reports by partners
GUIA FOR REPORTS BY LOCAL PARTNERS

ANTECEDENTS.

For the National Agroecology School, community time is a very important part of the education. The
period of about 50 days between on-campus School Time happens where each participant lives and
works, to continue teaching and learning, with active involvement in organizations and
communities.
Community Time is fundamental for learning since it entails theoretical and practical work, in
direct relationship with reality, planned by the School, in coordination with organizations and
communities, so trainees go back where they live or work (communities or organizations) to
develop, on the basis of their learning during the on-site studies, an attitude of researching and
reflecting on their own reality, creating or re-creating, learning, teaching and reflecting on their
education.

This time is organized by the learner into different stages, as follows:
- Reporting time: When back in their places of origin and work, trainees will report on their
training to the organizations and communities they belong to or work with.
- Struggle / mobilization time: An important element of liberating education involves trainees
in their organizations’ dynamics, to help plan events, mobilizations, fairs and so on.
- Work time: This time is based on the routine of farm work, practicing and experimenting
with day-to-day knowledge.
- Study time: This time will complement literature review and other work for which time
was too short during the on-site period: research work, introduction to contents or topics,
further exploration of the suggested literature.
- Reading time: to strengthen the habit of reading with texts suggested and/or provided by the
pedagogical team.
- Exchanges and internship time: This enables trainees to expand their experience and
knowledge and broaden their perspective on regional diversity and the lifestyles of rural
communities and peoples.
- Action-research:
Establishing a concrete place for study and research. These studies
enhance reflection on any difficulties encountered, establishing topics, systematically
defining them (as a line of research) and intervening to change the situation insofar as
possible.
- Systematic analysis of agroecological experiences: This is one output, in which trainees reflect
critically and systematically on the education they have taken part in.
- Technological research in agroecology: A common thread throughout this education is
research, to address specific technical issues and take a qualitative leap forward in
agroecological production.
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Therefore, community is a major pedagogical challenge, calling for a plan, and at the same time selforganization by learners while present with the organization and the community as teachers to
establish a dialogue and contribute to transforming reality.
One of the conditions that is in turn a commitment by each organization, is to provide a mentor /
partner, a leader of the organization to oversee this time’s effectiveness. With their mentor, each
learner organizes a work plan per module including reflection and public discussion, research and
the different tasks set by the School and the organization.

At the end of each module, what has happened during this time is reported by the mentor and
learner, to inform evaluation of their education, the participant, the organization and the School
itself. Several mentors have made their reports very responsibly, but – at the request of several of
them – the following guidelines are provided for this report.
REPORT GUIDE

Purpose of the report: (Tell your impressions of the learner’s performance during community time,
planning and its implementation, the constraints and achievement under this plan.)
Impressions of the learner’s performance: (Tell whether they were motivated and serious in their
actions, if they have done their tasks in time and how they have interacted with the organization.)
Activities plan: This may be shown in a chart as shown below:
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Achievements and limitations: (Tell about situations limiting the learner’s actions and suggest
ways of overcoming them. Also tell about the achievements you feel have been made during this time
according to plans.)

8.Guide for the dialogue among kinds of
knowledge in meeting of cultures
GUIDE FOR THE DIALOGUE AMONG KINDS OF KNOWLEDGE IN MEETING OF CULTURES.
15/11/2010
We insist that the orientation of how we should proceed is to Record – Transcribe the
conversation with the rural folk, just the way they have EXPRESSED THEMSELVES.
IMPORTANT

Delve into their history. It is necessary to go deeper than simply telling the facts and dates,
expanding on QUESTIONS to find the vision that they have of the world, how they interpret
their life experiences.
We are not here to get the answers we would like to here, or that the project outcomes call
for.
There is no place for improvisation here. This requires planning, which implies that we must
organize the methodological steps we will take, prior to making the visits, to ensure that the
dialogue will take the direction we have as our goal.

Remember that this planning is not frozen or absolute. The concrete situation at the time of the visit
will surely require each of us to re-create the methodological steps to ensure the direction of the
dialogue and achieve our aims.

The question guide we suggest below is not a questionnaire, but a guide so we have a point of
reference for the direction that the dialogue should be guided.
So, be creative and plan the dialogue with each family according to the reality they know about
beforehand or be creative as the reality appears. We will often meet very communicative people,
but some will be shy and less communicative. There are people who dominate the dialogue and
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monopolize the discussion, while others remain silent most of the time and do not get involved –
among other situations. So, never stop being creative.

Since the guide is not a questionnaire, the idea is not to take the questions below and ask them in
this sequence. This is a dialogue among different kinds of knowledge where people share as
openly as possible, about their life stories and their opinions, understandings, judgments, and
the facts the remember from the experiences of their lives.
Remember that the history must be explored as part of the need to contribute to raising people’s
SELF-ESTEEM. At the same time, this will enable us to continue discussing the relationship of each
history with the overall HISTORY of rural people and their struggles in Ecuador and in the world.

i) Introductions: Introduce yourself, giving your name, where you live, the organization you
belong to, your main activity in the organization, and asking the names of all the family members.
ii) Explaining the purpose and methodology of the dialogue among different kinds of
knowledge: Introduce the purpose of this dialogue with the family. Clarify the contents to be
discussed. Organize the day’s schedules considering the time available for dialogue and for the
family’s work.
iii) Motivate and organize for the entire family to take part: All members of the family must
take part – men, women, sons and daughters, grandparents and anyone else living with the family.
Questions about childhood and youth must be addressed to each member of the family individually
once they came together and got married, the questions can be asked so that both can express
themselves.

Reach an agreement so everyone can participate in this dialogue collectively, because it is
fundamental for the whole family to know about the contents being discussed.
For each stage of Life, organize some fundamental questions>

For childhood – discuss about the family. What was a typical day like as a child? - games, group of
friends, relations with siblings with the father, with the mother, what did they most like to do, what
was the food like? What foods did they like the most, what was their house like, how did they
participate in school? What did they like to do the most? And what didn’t they like? Where was the
school? How did they get to school? What do they most vividly recall about their classrooms, the
teacher, working with their family, community celebrations? What was most difficult at this time;
what facts stand out from this stage?
For youth – What was the family’s daily routine like? What was life like in the community or city?
What was the community/city like: school, work, health-care services, church, commerce, sports /
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entertainment / festivals, get-togethers with friends? What is most marked your life in this period?
Did you have experiences in other communities/cities/countries? - Further details about what you
remember most from these experiences: Why did you move to these places? What did you learn
from the experiences in other places? Did you go back to your place of origin and why did you
return?

In these periods of childhood and youth, it is important to ask how they prepared the soil, how they
controlled insects and diseases that attacked their crops and livestock, how they did harvesting;
how they stored their products; how they marketed; if they organized in minga workparties; etc. –
learn about the production system and the changes that occurred in the period – In this case, when
the change appeared from traditional agriculture with the entry in the green revolution.

It is important to probe the reasons for this change and the main impacts on the family’s life – on
their quality of life: health, food, what they eat, income, production, on Nature – soil, water, forests;
credit and debts, etc.
In the adult phase: Discuss starting when they met, became a couple and started living together:
How did they meet and fall in love? How well did their families accept them? When did they marry,
and where did they go live after the married? – Perhaps the couple has lived in more than one place,
then ask questions to orient them and encourage them to talk about their day-to-day lives. What
was that like and what did they think about each place? How were their relations with the
neighbors? What did they work at? - if they worked in the countryside: Recover how they prepared
the soil, how they controlled insects and diseases that attacked crops and livestock; how they
harvested; how they stored their products; how they marketed; how they organized minga
workparties; if they participated in associations or cooperatives and how that participation
worked; if they practice or practiced conventional agriculture, ask them what they think of that way
of farming, the agrotoxins, how they protect themselves, if they know cases in which people have
been poisoned or the environment polluted, and what they think about GMOs, and about this
situation in which many people and sometimes whole families have left the countryside, what they
think causes these situations, if they have any information or knowledge or practice any level of
organic agriculture or agroecology, ask what moved them to do so, how they began and how they
are continuing, what is working well, and what is most difficult, etc.

Take into consideration that rural people have ample knowledge that they use to grow their plants
and animals and they may have experienced different kinds of work, such as carpentry, mechanics,
garment-making, teachers, machine operators, domestic servants, etc. Then ask about each job –
profession they have pursued, considering: how they learned these professions, which of these
experiences most marked their lives, what the working conditions were like, their wages and
working rights, if they joined any union and what their participation involved (assemblies, courses,
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strikes, mobilizations, etc.), how they relations with their bosses were, their relations with the
other workers, etc. If they continued any courses in school, what quality of life was like a the time, if
they had children what these experiences were like, how their life changed when the children came
along; in the case of politics, did they get more directly involved in elections of the cabildos or as
members of any party, what did they think of politics at the time, and what opinion do they have
now, etc.
The Community:
Try to understand the organizational dynamics of the community and the importance of the
community in production and social interaction.

How is their community organized? Who are community members? Who are authorities? What
place do the elders occupy? Men? Women? And youth? What are the responsibilities of community
members? What activities does the community do jointly?

What do families in your community do? Where do they work? Is there temporary and/or
permanent migration from the community? Why? What effects does this generate in the community
and the organization?
What are the most important dates and festivals? What is celebrated or commemorated? What
things used to be done that are no longer done? What is it that the community enjoys most in these
events? Comment about these festivities.

Are there experiences of collective- community work? How do they work? Is there community
property? What type of properties are community-owned? Land, paramo highlands?
Infrastructure? Describe them: buildings for social use: health centers, churches, community halls,
gathering centers, irrigation, others. How is the community organized to manage these properties?
What conflicts or difficulties do they face with the community’s properties?
What organizations exist in the community? (try to collect information about groups and
organizational settings of diverse types – cultural, sports, credit, women’s, religious, political, and
others) How do they work? Do you participate? Are they formal or not? Why did they decide to
legalize or not?

Do they have production pursued by the community or by groups in the community? (production
systems: cattle, agriculture, agro-artisanal, ecotourism, others) How do they work? Do you
participate? What problems do they face? How do they face them? What successes have they had?
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How does agribusiness get involved (EXPLAIN WHAT AGRIBUSINESS IS) in your community? What
effects does this have on persons and on Nature/environment? What people react somehow to this?

Meeting with the Organization
Do you, your community or a group in your community participate in an organization? How did you
get to know the organization? What are the organization’s aims? What goals does it work toward?
Who spoke to you in favor of the organization and who spoke against it? How and why did you
make the decision to participate in the organization? What changes have happened in your life or
community since you have participated in the organization?
How does the organization work? What do you and your family do; do you participate in some
activities? What is that experience like? What have the most difficult moments been in your
participation with the organization, and what have the nicest times been? How does your family
participate in the events and activities the organization does; what do they say about the
organization’s activities?
How are agribusinesses organized; what do organization members say about this; what worries
them the most; what do they think the organization should do in the future?
Are there internal conflicts in the organization; at the grassroots, with regional / national leaders,
with other organizations? If so, what are you doing to resolve them?
Important: If the family is experiencing something with development cooperation (some project)
we suggest:
- How did the project idea arise? Did you plan it among everyone? How do people participate and
what roles do community members play (men, women, youth, elderly adults)?
Have there been conflicts because of the project? How were they resolved or how are they being
resolved?
When did the project end in the community? What will happen when it ends?
HOW PRODUCTION IS DONE

Important: We must be alert to note as much potential as possible (knowledge, agroecological
practices, social relations, socio-organizational participation, festivals, rural foods, rites,
instruments and machines for work, environmental quality of the agroecosystem, others).
We suggest:

a.- Agrobiodiversity map: Motivate and orient the family to make a map (a hand-drawn map) of
their farm, involving them all. Record the total area and the areas for subsystems or crop and
livestock zones.
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For each subsystem or zone identify the existing biodiversity: species grown and their varieties,
livestock and their breeds, bushes and forestry plants, spontaneous plants, medicinal plants, spices,
forage, ornamental plants.
Presence of wild animals (fish, birds, others) and wild plants.
How is water supplied for human use? Where are solid wastes and garbage disposed of?

b.- Ask the family about LOSSES: loss of species, animal varieties, soil erosion, loss of production in
the field and in storage, waste of organic materials (crop stubble, manure, urine, ashes, others).
c.- Identify the LIMITATIONS: which have to do with the amount of labor, presence or absence of
tools, equipment, machines, or financial capital. The type of terrain (slopes), if very rugged, and the
natural soil fertility. If there is access to water or not, if there is enough water for irrigation.
d.- Technical itinerary: (Using data forms to help gather the information.)

- Agricultural calendar: Identify all horticultural and livestock practices and artisanal production
year round. How many are there? Who does it? Identifying whether it is by men or women; if by
adults, youth or children.
- How are domestic chores done and how many are there? Who does them? Preparing foods,
washing dishes, cleaning the house and other housework, washing and fixing clothes, caring for
children.
- Work of handicrafts production: How many work? Who? At what time?
- Non-agricultural work: commercial activities (shop, bakery, other), other work outside the
agroecosystem.

- Describe the practices for production: Preparing the soil, planting, fertilizing, weeding, hilling,
irrigation, insect and disease control, harvest and storage, management of crop stubble. What are
the practices for livestock production; Managing pastures and forage, animal health,
complementary feeding, animal waste management (manure, urine), water supply for animals.
Slaughtering, preparing and processing animal products and byproducts (meat, milk, eggs, skins,
feathers, others).
- With the family determine the most important crop or livestock and calculate their production
costs:
Preparing the soil: cost of ox team or tractor to plow and labor (days of workers)
Planting: labor
Fumigating: labor
Weeding: labor
Hilling: labor
Irrigation: labor
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Harvest: labor, harvesters.
Transport: labor, cost of transport.
Bulking: labor and cost of storage.
Inputs: seeds (varieties, amounts and cost), fertilizers, manures, agrotoxins (names,
formulas), compost teas / organic preparations, phosphoric and calcareous rock, other costs.
Amounts and costs?
- Total Production: amount and price?
- How much is kept for self-supply and how much goes to market?

e.- Credit: amount and origin of the credit, installments to pay, amount and deadlines or payment
periods, interest.

f.- others: contributions (church, association, organization), utilities (electrical energy, water),
taxes (property tax), insurance.

g.- Non-agricultural income: paid work outside the agroecosystem, bonuses, other subsidies,
retirement pension, others.
h.- inventory of assets: account for amounts and values of:

-infrastructure and real property: house, pig pens, chicken coops, fences, tanks, reservoirs, stables,
warehouse. Give their dimensions in m2 and type of material.
-chattel goods: appliances, domestic equipment, tools, machinery, equipment, vehicles. Animals
(species, breeds and amounts).
- Things rented (what and the costs) and borrowed.
Pedagogical Coordinators.
Saraguro, November 2010.

Attachment:
CRITERIA TO SELECT FAMILIES PER COMMUNITY
As for the number of families; take into account the size of the community, but as a reference, the
groups with 3 members, maximum 4 families, the other groups a maximum of 6 families.

The basic criteria to select families
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o Land tenure.- if the community has a large variation in land tenure (e.g., Families with ½ ha.
and families with 5 or 10 ha.); Families must be considered reflecting these groups of
owners.
o Labor force.- have the capacity to identify for selection the size of the family and members
involved in production on the farm; then those with the most labor and those with the least
labor must be considered.
o Capital of the family.- take into account the family’s capital regarding productive
infrastructure, transformation of production, working machinery, investment capacity,
facility of accessing credit or other sources of additional income.

o Agro-biodiversity existing on the farm.- consider families that have a good level of
biodiversity on their farm and those who do not;
o Existence of agroecological farms.- if there is an agroecological farm in the community, this
must mandatorily be considered in the research.

Observations.- These are the basic criteria, but each group must identify 2 or 3 additional criteria
responding to the particular features of the community where the work is done; for example:
temporary or permanent migration and those who handle the productive work on the farm; if it is a
tourism zone and the impact of this element on production, whether it has access to irrigation
water or not, etc.
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9.Sample guide to evaluate the module by groups
GUIDE TO EVALUATE MODULE II
 Installation and insertion in the School
 Arrival and setting up in Las Villas-Cañar, ASOAC
 Coexistence
 How did the operation and coexistence work in the self-organization:
 In the Study Group:
o About the School’s organizational structure, timing and planned agenda
o performance of the Coordinators
o individual performance on the Commissions
o performance on collective tasks: Coordinating the day; Work Time and Study Time,
reading time.
o performance and fulfillment by the Pedagogical Coordinators:
 in receiving and welcoming learners
 in carrying out their specific tasks: and assisting the general coordinators, relations
with and orientation of the educators, operation of the administrative support.
o About the logistical conditions
 Infrastructure and working spaces
 Food
 Materials provided
 Lodging; classroom, others.
 About participation by the host organization, ASOAC.
 In the Work Commissions
o how was planning done and how were tasks performed?
o how coordination and communication between the Commission and the Study Group
were handled?
 The General Coordinators
o How was the internal operation regarding:
 debate and decision-making?
 planning and carrying out tasks?
 in relations with the Pedagogical Coordinators?
o How coordination and communication between the Coordinators and the Study Group
were handled?
o Performance of the Coordinators?
 Work with the educators
o Contents and methodology used by facilitators?
o Who among them do you recommend as educators for other modules?
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 Activities to integrate with local organizations:
o Prepare for and participate in the parade for the Ninth Anniversary of the Declaration of
Cañar as the Archaeological and Cultural Capital of Ecuador.
o Day to visit the community: Involvement in the community tourism center of Charón
Ventanas, the discussion workshop with the Leaders of the Association of Agricultural
Workers of Charón Ventanas, time for sports integration and the cultural activity.
o Visit to the archaeological complex at Ingapirca.

o Experiences and learning
 What experiences, and individual and collective lessons learned can you draw out of this
module?
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10. Example of the guide to evaluate the
graduating class
NATIONAL AGROECOLOGY SCHOOL
GUIDE TO EVALUATE THE GRADUATING CLASS
Taking as the starting-point self-understanding and understanding of relationships with your
organization, until you become a member of the ENA, and learning from the organizational and
methodological proposal:
1. Evaluate the scope of the School’s overview, individually and collectively and make any
suggestions to improve it.
2. Regarding the pedagogical approach: Evaluate whether what the ENA proposed happened in
actual practice. Indicate the strengths of the proposal and the aspects that must be
improved.
3. How the pedagogy contributes to your vision and practice in your community and
organization.

4. Evaluate whether having School Time and Community Time made it possible to coordinate
exercises and reality, reflect on the reality and get back to the reality to change it. Present
concrete examples of this coordination or its insufficiency.
5. From a theoretical standpoint, how well the ENA contributions prepared your perceptions
and your practices in the community and organization, taking into account the need to
transform society. Present some examples.

6. Taking into account your understanding and initial practice of agroecology, how do you now
view your understanding and practice of agroecology. In what aspects has the ENA
strengthened your capacity to promote agroecology on your farm, in your community and
organization. What aspects remain insufficient?
7. Regarding the goals set in the course overview (curriculum), points 7; 7.1; and 7.2, present
arguments and examples of the achievements and aspects that were insufficient.
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8. What lessons learned from this experience have you had regarding what education involves?

9. How do you value the different educational times? Comment in general how you
experienced them and identify the activities that most changed your world.
10. School time is organized into different activities. What reflections and lessons learned can
we extract from this practice?

11. What is your action as a learner – educator, building social and agroecological progress in
your community and organization?

12. How do you value the practical application of the lessons learned from School Time during
Community Time? Give examples of achievements and limitations. Reflect and contribute
suggestions about how to improve.

13. If, at the beginning of their study, learners and their organizations seemed as abstract and
external appearances, how much can we say that we have gotten to know their concrete
essence? How has this influenced my vision and day-to-day practice? Take into account the
formation, structure and itinerancy of the ENA.
14. How did you experience the organizational structure of the National Agroecology School?
Did you feel that a President was missing?
15. ¿How has this way of organizing the School and its timing has affected your daily life?

16. The ENA curriculum has been structured along three lines (education, sociocultural policy
and agroecology) as the basis for the following topics, which in turn are practiced during
community time.
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Pedagogical principles of the ENA
Soil
Water
Agrobiodiversity/ Mangrove
Ecological animal husbandry
Pests and diseases
Agroecological plot and community planning.

These topics were coordinated through the modules, without necessarily being covered thoroughly
in a single module. Do you feel that this structure is appropriate for covering these topics? Does it
generate problems? Give examples of topics you are sure of and unsure of, to work on these
contents in your grassroots practice.
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